IDENTIFIERS ~  *Indiana University

f

Lo

DOCUMENT RESUME

ED 187 282 ) RN , - HE 012 ;;9_ )

AUTHOR - sorcinelli, Mary bDeane |

TITLE Faculty Attitudes at Indiana University School-of

. ' Dentistry. '

INSTITUTION indiana Univ., Blogmingtoh. School of Dentistry.

PUB DATE Jun 78 ' : : ’

NOTE 105p. _ S

EDRS PRICE MFO1/PCO5 Plus Postage. .
- DESCRIPTORS *Career choice; Compensation (Remuneration): *Dental

- Schools; Educational Quality; Faculty College
Relationship: Facuity Promotion; Faculty Workload:
Higher Education; *Job Satisfaction: *Medical School
.Facultys Organizational Climate; *Participant
Satisfaction; Private Colleges:; Professional :
Education; Questionnaires; Research Opportunities: !
Retrenchment; Self Evaluation (Individuals) ;'Stuient -
Teacher Relgtionship; *Teacher Attitudes:y Teacher
Effectiveness; Teacher Salaries; Teaching
(Occupation) ; Tenure ‘

v

ABSTRACT .-
< Dental educators' attitudes toward academic life are
examined through structured, in-depth interviews with 122 full- and
part-time faculty at Indiana UOniversity School of Dentistry. Results
showed that the major reasons tor choosing an academic career were
influence of a faculty member or dean, interest in the subject

. watter, economics, and.a means to keep current in the field. The

satisfactions of an academic career included relationships with

" students, the act of teaching, and’interactions with colleagues. The

major dissatisfactions. included: effects of financial cutbacks: lack
of recognitign and reward (non-salary); lack of time for research,

‘teaching and service responsibilities’; and low salary. Among the

satisfactions 'with the Indiana University School of Dentistry were . Q'
academic challenge and freedom, relationships with collgaques, the

school's national reputation, and relationships with students.
Dissatisfactions with the schodl Ynvolved the decline in the qualit

o% education offered, effects of financial cutbacks, low salary, an
administrative and departmental organizational problems. Mbre than

‘three-fourthg of the respoadents had no systema tic method for

4

asgessing thedr deaching effectiveness. Research was reported ‘as ‘the e

major criteridft for awarding teémure and promotion dlthough two-thirds
. . indicated their hajor intersst and involvement was "in teaching
c.activities., TQe qhgstionnaire_is a ppended. (Author/MSE)
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oLo Faculty Members

LI

"At Indiana University School of Dentistry:

1 , L . : .

'® This publication representa an important project in faculty de-

velopment at Indiana G~iveraity School of Dentistry: determining tﬁe

-

attitudea of faculty members concerning their roles in the academic
enterpfise. Such a determination provides information of critical im-
[

pbrtance in the organdzation of action-oriented projects designed to

meet the faculty members' interests-and needs. This exploration by
¥y

means of interviews with 124 faculty members presumably has provided
v . ‘ . N
an opportunity for each of them to review past achievements.and con- /

template future goals, It is hnped that the‘interview sestions have
- also focused upon a number of aignificant satisfactions as well as
£;ustrationi in dental education at Indiana Univarsity.
®° Unfortunately, it was impossible to 'interview every facnlty mem-
ber at our School, and travel problems prohibited inclusion nf our
colleagues at(thé'regional_campusen in this study. However, ié,ia‘

3

gratifying that such a iarge\sampiing of faculty members could be in-

-.cluded in this project, and Dt. Sorcinelll has concluded that the’

.similgrity of many responses indicates that representative sampies

were obtained of faculty attitudee at the School of Dentietry in

Indianapolis. ) '
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[ Although thﬁdgntetview procedure used in this project to oﬁiain

fatulty meﬁbegs' thinking about academic issues has been described in
the academic 1iteraturé.generally, this prbject represents the first
effort by a Schogpl of Dentiatry to identify faculiy'membere' attitudes,

"and poasiblx the first such effort by a professional. school in the

health sciences. * . . .

*

® The value of the project-continues wiqh the distribution of this.

report to all members of our School of Dentistry faculty 80 that they

.can study this material. Particular seé;ions of the_;epogt.ﬁill sub~

.Sequent1Y-be'directé§ to standing and ad hoc committeeg in our School,

which will then cpnsider'initiating programs to heighten the satis-

-

factions of our faculty members and to deal with their needs and thelr

"frustrations. Ultimate beneficiarieé from this study will include the

~ N /

students, the University at large, the dental profession, and the

publié. ~ fA _ - ' . “ /

® Question: /"What should you do with this publ%cétion?" _ 3

o ‘Answer: "Read 1it! — As soon as possible." | 7

® Since.this report is réally:about you and your attitudes as a
faculty member, it should be interesting ;nd relevant reading. The
quotwtfbns.were péiﬁstakingiy categorized.aqd weighted by Dr,

" Sorcinelli so as to offér.a reasonbly propoftional represehtation of
attitudes among the faculty members interviewed. {Pé quotations, of
course; are all of anonymgua'qrigin — the coqfidept1a11£y of each v
1ntefview ﬂ;e béen maintainéd by Dr. Sorcinelli. o _

‘
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0 As the reader threads through this'docuuent, 1t will be eeay to

v

take sides in agneeing or disagreeing with the quotations and ocon-
clusione-. Thie process in itself }s healthy and may help each of our
faculty member$ to review and even pethaps rearrange perponal-priori*
~ ties 1in teaching; reaearch and service, té'the University.. All of

this should work‘i[‘improve the education that. the student receives.

And'agéin.,fro hole process a splendid opportunity-should arise

to move forward with televant prograns in faculty'deyelopmehtc
® The Indiana University School of,ngntistry has a great tradition
~of excellence. However, progress - in higher education is not maintain-

ed on tredition, but rather on achievements{~ We need to look care-

N -

- fully at the attitudes expressed by our faculty members and to plan
programs in accordance with the best information available to us.f/gs-

tablishing a profile of these attitudes will be a ﬁajor step in or-
_ Py :

ganizigg such programs to develop the potential of our faculty members

-

and to help steer the School on a course of excellence. The prospect

4

is excibing. - ' . ' h _ | $
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-
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Nt
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N ’ . .
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_ !
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. “ _Dean Rélph E. McDonsld enthusiastically endorsed this (fTuH
program and des rves.apecial rscognition for his foresinht _ |

. in associating faculty'development‘p;ograms with their'beneL' i
ficial effects upon the education of pur students. Dean | ; 1

McDonald 18 to be commended for his strong support in the

development of this attitudinal profile of faculty members

” J
- at our School. I ~
) Sugiéstions to the Reader -

" The use of a mark-through pencil, an‘underlining technique or mar-

.

ginal noteés may assist you in your perusal of this report. Even before.
. 0 . [

_ur committees analyze the information herein and present reCommendh-

tions for action, ‘the Office of Faculty Development would welcome your
/
thoughts on the material Each faculty member's comments will be

P

.

We have a great opportunity to improve teaching, research, our

"
own achievements and our enjoyment in higher education - let's get
\

sﬁ .
.
»

’ . ? [ G-

James R. Roche, D.D.S.
¢ Assistagy Dean

.
. . - e h »

June;‘1978 ‘ !




Cémments by the Dean,ﬁf

. It is recognized that in the past we have not given adequate em=-

phasis to the matter of indoctrinatingnnew faculty members and ac- -
quainting them with th%}r obligatidne to the University and the Uni-

versity's obligations to them as teachers and reséarchers. As our

- School's growth. continues it bEcomés'increasingly-difficult for the

. Dean and the individual faculty members to devote sufficient time to

agsisting the young faculty member with'hisKprdfessioha},development.

These were the primary reasons for the creatiow of an Administrative
. . . ‘ N

’

. Office of Faculty Development and the éppointment ofzaﬁ Asgistant Dean

to head the new office. Equally importdant was the fact that the Uni-

versity administration has encouraged the 'individual schools to become,
b ] . N

invplved in this important activity. .

The present survey of faculty attitudes at Indiana University
School of Dentistry has become one of the first major,activities'qf
the Féculty Development Office. This report'of the survey, with its

inclusion of representative responses by ,the faculty participants,

provides excellent insight into-the backg%ouhds of our faculty mgmberéf

their reasons for selécting the field of dentistry and an academic

, . . > o ‘
career, and their attitudes toward their work. The study ha8'offered
the faculty an opportunity.to comment on University policy regarding

such matters as promotion and tenure procedunes, and recognition of

-~

individua} achievement. In due course, standing and ad hoc committees

will be considering appropriate means of. dealing with various concerns
exprassed by the participants.

The project has clearly indicated that there is need for 1mproved

commuqtcation between the Dean and individual faculty members. It is.

g
.

5
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Y

P obvioua that acme nembera of the faculty are not familiar with the . : | - ;
oo\ : -
School s educational philosophy end our - lon§rrange plans. ‘More impor-

R

3} tant, some faillfo realtze that they, as well as the students, really

. ~ are the'School and that they need to communicate their thoughts and
. . . 1
-1deas and & bitions to the administration. I encourage this response

through personal communication oY formally through the Dean's Advisory

,Committeegon_Administrative Affaire. The report makes it obvious that

several "non-researchers" and "non—publishers are interested in these

oA “

" activities and only need encouragement. It is essential that we f?nd J
. , . 7
* « . ways-to help them. : ' ' S

we have an. interested, dedicated and highly qualified fdaculty,

but 1t 1is clear from some of the comments herein that many are over- .

R loaded with' daily teaching commitments and committeé'assignments., A

continuing»effort-will bi.made to correct some of these inequities

mentioned in.the report. .

s . ) " . , . ’ “
R Ralph E. McDonald, D.D.S. ° | '

' : . : : . Dean ' , . 4 . .
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,J.claar aaaesament of the faculty's satisfactions and concerna about

- varioue aapecta of their adademic life.- : o
R \ A ' ", . ',‘,

CHAPTER\I™

INTRODUET ION. ¥

- . Badkgroﬁnd‘of t@d ;dQXN _ S

3

L '

hancing the talents. expanding the intereata, improving the competence,

and otherwise facilitating the profeaaional and personal growth of

f. n{si, particularlx in their role as instructor." It ia true that

facul development programs in ‘the 1970 8 cdver a broader territory
(.

than-ever befpre, having added to ageh traditional practices of pro-
fessional renewal as faculty exchanes, sabbaticals, and travel grants, *ﬁ_;

'a new focus on the individual faculty member and the iasues that con-"

front him as a peraon, a teacher, and a member of an organization.

o

: One result of the increaeed iutdrest in- the faculty member and

‘the multiple roles he must fill has been an upeurge of instruct{onal

2

improvement centers or prbgrams,on campueea. Centra identified more

-than 1000 institutione that have responded to the concern about college

inetruction and developed "an organized program or set of practicea for

faculty development and improving inatruction. . The continuing effort

to abaiatﬁ@aculty members in improving the quality of teaching and
learning at the Indiana UniVersity School of Dentistry led to the crea-

tion of a center in 1976 entitled thesOffice of Faculty Development. N

5

Thia office has the potential for bringing about aignificant changea

in academic life.~ Yet before such a faculty develbpment center can

~ L4

| bqgin to implement programs and atrategiea apecifically attuned to

* R

dental,educatora needs, it requires deacripti%e information and a

»

L3
3

S ;
The term "Faculty Development(\haa been defined by Gaff as "en- -
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. The purpoag of thia atudy ﬂaq'to 1dewtify and desctibe facul;y

a attitudea toward their teachiug livee at ;he Indiana Univeraity Schdol e

, of Dentis \through thé ugse of an in-depth faculty inteKV£bwo_-BY- : o f"é;iu

Dl\

allowing faculty membens to examine and‘clarify their philoaophiea,
».

pbrceptions and- feelings, it was hOped that the 1nd1vidua1 faculty o S

member ‘s level of self-awarenesa would be raised thud allowing him to ..

.~

move toward a more fulfilling ptofessional life. qln addition, it was

thought that deucriptive data on the fucultyfs satiafactione.and frug-
. S \ e « o
 trations with ‘academic-life would allow for- the establishment of pro-

Yo

grams through the Office of faculty—vaelqpmént which would specifi~. .

cally speak to the needs of -individual faculty members in their multi~
< . N ' o T . Y
. ple roles as teachers, scholars, and members of an organization..

. J
N . . “ -

Design of~the‘Study .

- . T
. o &£ . ! -

-Selection of Sampie

The nature of_tue-inVestigatouﬂg pusition,‘which involved con- '
siderable trdvel among sevqrql Indiana University'caﬁpuses, us well as

: thg.in-depth nature-uf the ?aculty inturview, placed some 1imit§vup0h
the size*&f\fﬁe'aample which could We interviewed. From among tﬁe 238

. ® - . '
full‘and part-time faculty members in the Indiana University School ‘of

-

'Dentistry, the researchet 1nterv1ewed 124 faculty membq.g on the India-

L4

napolis campus. 1Due to the failure of a récording device, the re-

~sponsea qf two faculty membernfwﬁre ldsﬂ! leaving a total sample -of-

: _'\ ‘.“' " : ,
v ! . .

122 faculcy méﬁbers. | T o

ci

‘ | The names of participating subjects, their ranks, and even depart— !

- mental afiiliations cannot be revealed, as all‘were aseured complete . -




+

1

.It ﬁetraya no coufideﬁccs, hdyéyer, to aescribe some of"

nnonymity.

H

thieir chatactefiatica ‘as a group : from which the reador may., judge~their -

' ¢
. . Voo

aimilaritiea and differences. ..
xpe.sample included 77 full-time and 45 part-time faculty -mémbers,

including 110 men and 12 women. Auong the total grouu. 33 petcant'qf

o the respondents had been membere of the'I u. faculty for five yeari.or

less. (This group 1ncluded not! pnly "ndv" faculty members but also

those who had previously taught at other 1natitutions. retired from

.military service, or left privata practice far teaching.) Another 21

- or longer, -

- percent of the oample had’ been part of -the I.U. faculty for six to 10

' . -
.

* years, 24 percent had been on the faculty 11.to 20 years, and 23 per-

ceut.of the sample had been wyith the School of Dentistry for 21 yearaq
. V. . . ) 3 N
Respondents were drawn from basic and ‘linical sciences,

-~

~every department; and Included instructors, assistant,-associade %nd-
. " ‘ '

full professors.

Faculty Interview . . o )

The Office of Faculty Development distributed to. all I.U. School

<F b

pof pentistry faculty members a newspiece entitled "Opportunitiea For

to .participate in the interview process.

Faculty" which described the general purposes of the interviews. A

copy of the newspiece is in Appendix A. Faculty members were then

contactad by phone by the Office of Facuity DeVelbpmant'and wete asked -

They were assured that the

interviews were vciuntary. individualized and confidential and- that

-

all data would be reported anonymously. 'Thosé consenting to be 1ntcr-‘

Yea

yiewe@ruare again told the purpose ‘of ' thae interviews but were not given

-~

‘any specific queatidna to tﬁ;qk"ABqut prior to'their interview. .

L




!‘ ) ’

’

Iy was decided that the spontanBous .comments, opinions and ﬁeelings ex~

~ presaed by respondents would ba of more veélue than’ prepared Btatements.

4

* The interview schedule, itaeif, consisted of 30 open-end%d ques-
tions which were later combined into nine thematic areasx career
choice -— dentistryr career choice -- academics, se1f7assessment of
teaching; ststus of tesching; career satisfaction"attitude toward
students; attitude\toward departnent satisfactions with the School of
Dentistry. and personal and professional goals. Interview questions
were suggested by ‘the’ studies of Nevitt Sanford3 at the Wright Insti* '

4
tute, the work of Bergquist and Phillips ,» Dean James Roche's view-

point as a faculty member and administrator at the School of Dentistry,

" and th investigator's experiences in interviewing faculty in the
T\_hj

g Effectiveness Program, ‘Indiana University. and ‘the Clinic to‘

_.Improve University Teaching, University of Masaachusetts, Amherst. s

codblete 1ist of interview questions is in Appendix B.

Although the interview was constructed 80 that questiond followed .

Aeech“other naturally and easily, the questions merely provided a frame~

¢ . R .
work within which the faculty member could move freely. As the purpose

of the interview was to allow the faculty members to express their

feelings, the investiggtor's role wss to listen, guide the interview, f‘

- L -
and assist faculty members in clarifying or expanding upon their re-
. . . e - o e .

L] ) N ,

sponses., A conscious attempt was msde_throughout‘to avoid a rigid in-
terview formst. "._'_ ' ;f a : | :;", ;'< B

"All except~one'o£ the respondents gave'permission to rapedrecord
the interview for coding,purposéﬁ. and most interviews were completed
in &5-60 minutes. The i:terviews were conducted throughout spring

semester, 1977, and fall semester. 1977. \ . ¢

¢

fl R
B




-‘Data A_;ygrga o I | .,

'of the data.

. categories were constructed.

‘ the 122 interviews.

"

The valdé of "open-ended" or free reaponsa queationa ia that they
r-

.allow for the exploration of feelinga, perceptioha and bpiniona that

-
could ‘not be infetred by observation or exploréd through questionnaires.

In addition, the intarvdew format allows for the kind of clarification

and elaboration of anawera that one might mot procure from a qdeation-

naire. Thp difficulty with the interview. of course, is ‘that fxee re-

1

aponae queations dd not lend themselves to ,easy categorization and ' C
quantification. A aeriea of activitiea was undertaken to categorize
the open—ended reaponaea into-a format suitable for statiatical analyais

Preparation ﬁor data analysis included the following atepe.' Firat,

LIS

121 interviews were tape;recorded and one was recorded with notes. The

original 30 queationa asked of faculty were then grouped and analyzed

in terma _of the major patterna and themes that arose from conaidergiion'

.

Next, for each of the queationé, alternative reaponae

POaaible responae categoriea were aug-\

gested by the studies of Brovn and Shukrafts and WilkeraonG. and by the
[

inveatigator s experiences during the interviewa ‘themselvés. The ine

L]

terviewer ‘then listened ‘back to the entire tape-recording of each of
¢ \

At that time. ghe coded them item by: item, creat~-

’ [

ing additional response categoriea when necaaaary._ Reaponaea were then

codZd onto’ computer sheets and examined in terms of the variables of
full-timg, part~time ‘and total faculty as well as the nuuber of yeara
that reapondenta had been asspciated with the I.U. School. of Dentiatry

During ‘the coding of data three difficultiea had to be ‘dealt with:

~

"~ the coding of multiple responses; the'codins of all possible alterna-

tives for‘a.quaationa; and‘the possible loss of interesting, unique or

representative raaponaea dﬁe to the fixed coding system..

L. . -
» \

. : ' 1"
v ” !

.«
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To eccouot for multiple responses by faculty meohers*to a single -

'._queation. the investigator first distinguisheq questions where.multiple

" ¢ responses were deemed usefulr \Each response was then ccded as hav ng - P

[ 1, 0

been mentioned but to maintain objectivity the investigator refrained

from trying to determine which of the two or three responses was most '

significant or important. .
. Also, given the free-reaponse hetp;l of the interviews, .it was . : i
iPpossible to list every respons‘;&lterﬁptive‘to a question.. Since

there yere reasonable similaritie  in the answers 'given,\ the~investi-

. , . gator decided to use a maximum .of nine response categories per item,

Responses that did not fit_neatly/into those categories were placed

A
.

under "other" or "no response" categories in order to oovet all pos-
z .
[ X . . . ‘
sible answers. A copy of ‘the complete coding instrument is .in Appen-
v “ ' ’ . .

dix C. . v

A ¥
Q

Ftnally. in order to enrich the data report go that it w0u1d no;

‘reflect mere categories and percentages, the- investigatot drew upon .

Al

. ' _ the respondents commepts from interviews, transoribing extensive

;Quotes frqq-toe tapep; In the rext -section of this report, numerous
. | ' | ’examples and direct quotations from the interviews are used to 1llus- ‘.°
trats god illumioate_the conclusions suggested by the coded results.

e "At the conclusion of the above activities, ghe}investigator or-

“

ganized the" results, combining statistical and thémstic data with quo- - .

-

tations and examples from the interviews in order to describe and

<

 1llustrate the attitudes, philosophies nnd values of fsculty members

o,

17

. " at the School of Dentistry in terms of their teaching 1ives.

t : -




considered when in variance. ,

- CHAPTER 4iaI

f "~ RESULTS AND DIS%USSION

o ' . . 9. . o S - b

»
s
!

tion; ( ) attitude toward students, (g) attitude toward department‘ v

(h) sa isfactions with ‘the School of Dentistry, (1) personal and pro-

fessibnal goals.

,In each of these, topic areas, responqe frequencies by percentage
and - direct quotations are combined to present the major . themes and
trends which-were distinguished Results of the total'eample are ex-

amined with comparisona ‘between the full and part-time respondents _

3

/

)

CAREER CHOICE: . DENTISTRY -

i . . !

_ Contrary to the notion that many persong chose a dental career

.oow

becanse they were turned“down-by‘nédical school and settled for

"second best," more than 85 percent of the dentsl faculty sampled in-

“~

dicated. that they, in fact, did not énter the fiéld'qf.dentietry for

thet reason. Two questions were aeked of faculty members concerning

the manner in which they had chosén [} dental career and. their reasons

'for making that choice. - ' - , . 'l ™~
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When did you decide to;ggrihto-the field of dentistry?
Almoat half of Ehe‘total sample reported that they had made a

decision to pursue & dental career sometime during their undergraduate _

-+

’ studiea.

ulty decided at this stage of their academic career.

S

-~

_childhqu,.to seek ‘out a dencpl'career,

Early on in ‘college I researched medicine and den- ¢
tistry and visited both schools. Somehow the medi-
cal people struck me as too formal. The dental fac-
ulty were more friendly and I felt more comfortable
with them. (Full-time) . . S
- My parents went to high school and wanted me to go S \

to college.. When I got 'into dental school 1 didun't .
have the slightest idea of what it was all about. -

- . 1 listened to a pre-dental student who liked it and

- decided to.go. (Part-—tinme) - '

~As an undergrad I went to Indy for a.weekend and ran
;, . ' = 1into some dental students in the rooming house I
5 stayed at. I heard and saw what they were doing, .
and I decided 1'd tty dental achool. gPart-time%

< P T «

v

Twenty—eight percent of the total sample reported that they had A‘

decided evan earlier in their 1ives, either in secondary school or

14

Full-time faculty members_were

almost twice as likely aa-par;—time people to have made a conscious

decision 4t that early stage.

-
»

When I was seven my school nurse said“I should sée
. . a dentist. My parents- were hardworking people, but
' not from an intellectual background, and they didn't
pay too much attention. A few months later she asked
 1f I ,could get permission to go to the dental gchool.
I recall that on my first visit the needle broke on-
 injection.. I remember people coming in and retrieving’
(J-it. I thought, "I'm bleeding and it doesn't hurt, N
This is great." The thought that dentists had such’
skills whetted myvappetite. (Full-time)'

I recall, writing ‘a term paper in high school on the

history of dentistry. I suppose the interest was
sparked during those years. (Full—time) :

- . . _ - o .
. < () .

0ne~ha1f of the part-time and one-third of the full-time fac—. "

{
o

v
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. o . In high school I had dental problems, and the dentist .,

and I just hit it off. I looked forward to going to,
his office. All through high school I had dentistry
and even a specialty choaen. (Part~time) .

A final fourth of he ssmpla indicated-that théy decided on'the, .

4

. career during 3raduate school, military aervice. or after some exper-
b Y .

~

1ence in another profeseion.

a8

. How did you decide to become &’ dentist?

Respondenta offered 8 wide variety of roasons far selecting a’
f dental career (Tabla I). e-third of the sample reported that they
had chosen dentiatry because of the attractive 1ife8ty1e avaiiable as
a profeseional. Part—time faculty members were more 1&keiy than full—

time to indicate the Iifestyle gs their primary rationale. Respect as
* a professional, reosonablé hours as compared ta~phigician8. high in-

come, and a sense -of independence and selﬁ-employment were offeted as

fattors contributing to the attractiveness of a dental’ career. The*j ¢
. N
following quotations iLlustrate the range of responses.

I had another career which I enjoyed but I knew I'd . ~
- never make good money. The salary,. the. reasonable

hours and job security drew me to dentistry.

 {Part-time)
" Since I was young I've had a high degree of respect

for the-medical field. .I thought of medical school,
but I didn't’ like the personal lifestyle, the long
hours, the intenae dédication. ,(Part~time)

_ _ 1 1liked thi idea of having a professional career v
: *  and yet being independent and my own boss. (Fuli-
time) _ ‘
R -
- - Other primary reasons for aelectfhg'dehtistry differed among the

full and pcrt~tide faculty. 'Amo;; the full~time faculty, slightly

_more than 20 percent reported a subject matter or skillhrelated reason -
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fot their

»

fluenced by a mentor, usually & dentiét or, teacher.

are each expresaed in t’e following quotations.__‘

choice and another, 20 pencent indicated that they whre in-

- Y

\

I knew I liked sciencea gnd as corny as it sounds

"1 enjoyed working with my hands, building models
and such., I liked tp see broken things fixed.
Trying to put these things together, I knew I had.
an aptitude toward medical areags I called and ~
visited.dentists and physiciand., I dee¢lded I liked -
dentiastry. I had a “goal upon finishing high school.
Schooling was too long to be a physician, competi-
tion was strenuous, hqurs wereé:long. I thought of

a family and personal life and for all those reasons

. medicine did not- appeal to me. Many think dentists
"* are on the rebound from medical schcol. For me den-
 tistry was a very conscious choice. The discipline,

the skills and the lifestyle appealed to me.
(Full~time)

{

These rationales

* ) .

Reasons Cited by Fa

by Pexcentages. -, . o ' )
(&-122) ‘ Ces JFull-time % -Pcrt-fime'z Total ZQ/
Reasons X | |
Attractive Lifestyle N 27 | 45 A ., 34,
Happenstance, Accidental ” .20 '...f 27 22
Influence of Family B 16 . '_ 25 19
Influence of Memtor - 22 °o 1
Sd‘ject Matter~Ski11 L L

‘. Related .- 22 7 16

 Othert L 189 15
influence of Peers N . 10 | . }6 ' 12
Interest in Working, | T

# with People - 1 13 A

A

TABLE I

Other r!apOnses incluyded not 3etting into medical school,

- economic factore, no special reason.

2
yote:

%

Percentageg do not add‘up to 100 pércent due to the
multiple reaponses given to the question.

Ad" s kg

¢ 7 .
:.?Ey Memgﬁfs for Chooaing a Dental Career,
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As a child the family dentist took an knterest fn = . N
. me. MHe thought -§ had a nice set.of teeth and asked - .-~  °

wy parents if he'could take impresstona touse at & - - . ..,° " /
‘state meeting. He ‘mentally influenced me, although B P

many other circumstances brought me to where 1 am, ' ~ v

(Part-time) - . . o
I‘éuppoee the motivating factor was a professor who
told me I was talented at lab work and thought I
‘would enjoy dentistry. (Full-time),

«

» - ¢

. Slightly under one—fifth of the sample reported that their career
choice had been heavily influenced by their family background. Part—
time faculty members spoke of a strong family influence fifty percent ¥

]

more often than full-time faculty. The- following representative re~

»

sponses express the variety of familY”influences' ¢

J . . . . t

I was. brainwaehed .My father brainwashed'us. He
decided I dhould be a dentist. He had wantdd to
go into the medical field but Wwasn't able so he
wanted it for his sons. (Part-time)

My parents pushed me to be a physicién, but I was -
always good at working with my hahds; I .had some
manual dexterity. .I came up with/a compromise-

. that would make them happy and I/could get along

- with it. Now I enjoy dentistry, but I always
thought ‘it was a poor reason: for .the choice. .

(Full-time) ' : R .

My uncle practiced dentistry. At fourteen I was .. .. .
playing football and ignocked my front teeth out.. = % '+ 7
I_spent a lot of 'time in my uncle's office, and I -  ° e
suppose it was a factor in ny future choices R

(Part-time) _ S

Other reasons for choosing dentistry cffered by those ‘sampled in-

4

cluded not getting into medical achool, the influence of peers and an

~ r

.intereet in working with ceoﬁle. Part-time respondents were more

1 . . . P

-likely to cite an interest in working With ﬁeople than full-time re-

spondents. Examples of each of .the above rationales are illustrated

< : . ~
. v, .

in ‘the following quotations.

po 4
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e It waq a vehicle to getting 1nto medical school ' L

~ S I came to like it about the second year "and stayed
7. withde. (Full-time) - .
o~

; _ I vas going to be a vet but at'the time I didn't
have the grades. My dad, whe was a dentist, sug- ,
gested I look into dentistry. (Part~time),

« I dated a girl who worked for a dentist, and she
suggested the career to me. It seemed to strike

a receptive chord. although ro one in my family

was a dentist. I talked with this dentist and -
went on from there.’ (Full-time) .

I liked working with people; dolng something that
perhaps would improve their appearance and health.
The chance to interact with and help others was a _
drawflg card for me. (Part~time) ) _ S

S "

4 CAREER CHOICE: ACADEMICS | '

. . \ ’
. - . s \

Inasmuch ég;ghe members of the samplévare’educators as well as

dentists, this study souglit to examine, how soon and fdt what rqpsona

- ! ) < Fi . - Lo~
.they decided to énter an academic environment. Two questions were ,§;'

> ) . ————— ._....-_.
asked of respondents to determine when, how, and why they came to

choose an academic as well as a dental career.

s

. : . o ( . 4
When did you first decide to pursue an academic career? = - A
About one-third of théVﬂample~reported that they came to an aca-

demic career-aftet some experience.in private practice. ~Thirty-four .

¥

percent of the full*time and 27 percent of the parf-time faculty mem-"

2

' bers decided at” this etage. Theirtmotiyations were varied.

’

While in private practice 1 was offered a job here A
“ in a new and exciting area; one students have a ' .
¥eed for, It intrigued me, I gave it.a try and . _ b
ve enjoyed everynminute of it. (Full-time)

1 was not happy 1n my practice. It looked. like . ’
. a good way to close out something tpat needed. b R
S to be closed out. (Full-tiqg) .




Diagnosis Was a problem for me. IT.didn't feel

‘agequately trained. J felt the need for further' = -,
‘training and-academics afforded.the challenge. ’ ’
(Fuii-time) ) :

- o -
1 f&1t it was an opportunity to give something
back, to associate with colleagues and keep cur-
rent, 'There was a mercenary. reaaon too. Students
refer patients to you when you're seen as competent,
(Part-time) o _ , !

Nearly half of the sample made a decision to become involved in,
academics ouring their dental studies. One-fourth of the aample \

decided 'sométime duriné or'immediately following completion of.their

\ Y . ) i . . .

graduate studies. An additional 20 percent decided to seek an academic
‘;:careerfduring‘thir undergroduate dental education. Twelve percent of

the faculty sampled decided to enter academia during or after military. .

. setvice.

How_did you decide on a_teaching,careér?

, Rebioﬁdéhtéfofféréd"four”mhin“reapons~for“&éeeﬁﬁins-anLacademiﬁr
- appdintment (Table II)' (A) influence of a particular foculty member

‘or dean. (b) economic factors, (c) discipliqe-related reasons; and

L

(d) a means of keeping up with current d"elopments in the field.

More than one-fourth of the full-time people and more than one-

A

third of the part-time chose teaching because of the influence of a

particular faculty member or on the suggestion of the former or pre-_~
. . . . - ! v *
sent Dean of the Dental School. . >
_ : _ ¢ | A

1 taught in my graduate program here, and I enjoyed ~
that. I also did some teaching of sbdrts to class-
mates who might neéad things explained or shown'to

« - them. Several faoulty encouraged me 80 I finally
spoke to the Dean and told him I was interested in
teaching. (Full-time)

N ’
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.,

\.‘

-

Several f ulty-~ expressed to me thﬁir interéet in ¢ T

“my becoming -4 faculty member, 1 developed friend--

ship with faculty due to an assistantship. That o !
" .started the wheels turning; (Full—time) o
- ’ 3 . \
TR ! worked with ad ntist who taught part~time at the

School. He seeme¥-to enjoy, teaching and steered me ' .

- toward-his interest; toward teaching. (Part-time)

”

' Neat1y~one-footth of the part-time faculty members ihdicated‘that )

o

they had been influencpd by economip factore. These persoﬁa began to'

Lyb S
L]

Vo
teach while they'were setting up their practices, citing a need for

the extra monay or having extra time as reasons for the decision. Only

'one~tenth of the full-time faculty offered this rationakg The follow-

LV

ing comments illustrate the‘tone of such reeponses. _'- _ ;35 e

I heeded money, had time on my-hands. and teaching
aeemed a logical way to solve both problems. .
(Phrt-time) ' -

)’
.

' : .
< -

:

*




oo

. (: -?, o - " -. . . o - .
S e 7 (R T T o
. , e . N M . w ) “ . . ' ‘ . .
" Reasons Citeq by Faculty ﬁ-nhers for Chopaint'hn Aéademic AP
" Career,.by Pe;gantdhes. ' [ A SR
22 . Full-timé % Pait-time X Total 2 . "
o . * \ Lo o R . - _ - .
,Reagons . . . S
Influence of Eaculty T L ':y e _"f: ' L
Member/Dean o 29 736 e o3 o o
* Economic Factorf et 9% -2 15
1 . ¢ ) . d' ] |
Subject Matter-" _ N S . :
Related Reasop - B N A co 15
. Co ] : o , ' ' v )
. Break, From Office/ , L o '
* Keeping Turremt-’ . 2 - . 20 . 13 '
fIhtérest in Students . . 10 - - h o 8
.Other* o 20 .11 16 .
- : - . . 3] ' .7
% Other responses included- influence oﬁ family background, ; .
_ moatly accidental ox happenstance. emotional factora, or ‘r :
' no response. - : .

Note' Columne may not add up to exactly 100 percent due to
the rounding off of. decimals., o .. e

7 =S =
N A - / L
*On the other hand, one~fifth of the full-time faculty membere

noted that their capeet had been heavily influenced by a‘particular
interest in-pursuing some facct of thoir discipline, often in a par-

ticular area of rhsearch.. Full-tipe faculty members were far more -

mgiiikely ;han the part-time people to give reasons related*to a particu—’//f"'

. lar diacipline or rqaaa;ch intereot. "f : ) S ”} ) «
. ( .,(- L ' ] -
e Teaching is really a major bbligation for anyone

in my discipline. I went into.'the field and, N N
: therefore, went into academics: (Full—time) R A




% 'o

’
v

I liked working in the sciences. I 3njoyed;raqearch.
It seemed to lead to an academic career. (Full~-time)

I dccided {n order to increase my le1f~knowledge. I .
. had never intended to teach. I wanted to learn more
of my discipline for my, own benefit, (Part-time)

e e . ’

An additional 20 percent of the part-time‘and 12 percent of the

_ tull—time faculty members indicated -that the academic career. afforded '

a breck'from their officc routine and a means of ataying current and

- "knowledgeable in their field.

.
.

e

[}
'

'I.enjoy the challenge of teaching. You have to
‘continue your studies in order to keep up with :
students. (Full—time) ' o v

I found private practice lacked stimulation and
.variety. Schogl offers a break in the weekly

routine,’ a chamge to work with colleagues in a
variety of sftuatioha. (Part-time)

. L

-

Approximately 20. percent‘pf the total sample cited other reasons |

for choosing an academic career. Thoee inclnded‘ ‘inteyedt in working

with students\-influence of family_background, mostly accidental or

happenstance, and emotional factors. ‘The fgllowing comments give some

idea of th&range of responses:'

g
A3

- ¢

- o ' L v T
. < " o ‘
I wanted to help ‘students; to give them what T - ° °
-felt was missing in my dental education. (Part-—time) Cos
‘ .

Teaching was a long-standing career around our
household. I always had an interest in education.
(Full~-time) RS .

o vl

"

1 was unsettled after graduate school experience.
I didn't cope with it too well. Academics was
stability, a bffeather, a chance to collect my wits
\ before starting a practice, (Full-time)
. . E y R

NES




-~

I needad a - job and I didn't want to practice. This
is the lesser of two evils. You don't havée to pay’
your office rent and it s a job., (Full-~time)

\

I was chicken., I had no plans on whetre to locate A
and didn't feel responeible enough to handle pnactice. o
1t was a noh~decision. (Full-time) -

£

’In"aumhary, the.mijority of faculty members ssmplqd-decided to

X

o . C
accept an academic appointment after choosing a dental career (during
their undergraduate or'graduatq'studiea\or after‘experience‘in private
practice). - The influence of.a faculty member or Dean, aconomic factors.

1ntarest in a subject matter discipline and interest in remaining cur-
\

rent in their tield were the major reasons ‘that led to their choice.

-~ (g
. . R - e
A . : . . o .

SBLF-ASSESSMENT OF TEACHING

« Choice of a dental gareer mandates years of rigorous study and

discipline. -Thui, thesinterviewer anticipated that the faculty members-

‘interviewed, had ﬁompleted their dental studies and entered the profes- '
- ¢ / . - .
sion well prepd¥éd fn terms of clinical expertise and knowledge of

their content area. This study sought to diacovkr whether the same.

group felt equally ptepared for and knowledgeabl! of their tole as

-

university teaehera.']'

Respondents were asked three questions that required examination

*-

, %qﬁ thejy teaching effectiveness: (a) How do you assess your teaching

'J&fuctivan¢|s?; (b) -What_do yod’see as your greatest lttengthh as a
\ . - L . BN
teacher?; and (c) What are teachinAg;eas'gou are concerned about or

try to improve in? i R | o v
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How do you assess yqur tedching effectivenesa?

Faculty memberl dcscribed four primary ways in which they deter-
mined cheir own teaching effectiveness (Table III) More than 40 per~
'cent of the sample raportad using non—systematic comments about the
{;;;:; from students as t;eir:primary.means for asseseing their effec-
tiveness. Non—systematic feedback was described as unsolicited com~

menta about a lecture, -course of clinical expérience by students dur-

«

ing br after a course.

If you work with students and they say "thank .you"

when you leave the chair, that's a reward. They _ “./
don't say it unless they mean it. It 8 interesting
because thqy make a point of looking ‘you in the eye, :

. comnmunicating, wantingfto make. sure you know: they )
mean it. That's the reward fpr teaching.. There. '
ien't anything else. (Full-time) :

Yet, although non-syatematic comments were the most widely used’

~ &
aasesament of teaching effectivenesé many of the reapondents uaing

W

\ this method pointed out its limitatipns.
. Y _




¢ TABLE III, °

Ll

Percantage of -Faculty Medbers Utilizing Various’ Methods for

. Assessing;Teaching Effectiveneas. i L.
(N=122) -+ Full-time % * Part-time % Total'l
Ngn-systemafic Co : .
Student Feedback' 39 44 *4l o
o S . _ > A

, Systematic Student e o ‘ 3:
Feedback ' 20 : 7 ( 15

" Student Achievéement . 13 16 14
No Specific Methods 12 18 '. t 14.1' )
Other* . 9 - .1 T 10

% Other responses included indirect feedback from colleagues
- or students and intuition. ‘
“ - ¢

,- Note: Columns may not add up to exactly 100 percent due to '
the rounding off of decimals.

\ . | /
N
3 T . g

s

Students' comments are the only thing you have to
go on, that's the only way you knog. It's very
biased thing. (Part-time)

The student will say *thanks ox A don't undergtand
this. It's not as good as it could be, If students
could objectively assess us it might help. You hope
.you're doing a good job. You think:- you are from
comments you get but then very few students are

going to come up and tell you your weaknesses.
(Pnrt-time)

Feedback I get from students is ugually from thbse
: whom I've failed or who have had to repeat courses. v
i (Fu.ll"tme) .

'Twenty percent of the full~time and 7 péﬁcént of the part-éime
faculty members reported that they use some systeﬁacic student rating

[4

of teaching and find it helpful in dgterhining teaching effectiveness.




"I got caught in a time bind, and T waen't able to _
“put time into my teﬁching. It dame out: in(my . : !
. evaluation, and 1 corrected the areas.' *t's kept
. me attined to student needs. (Fyll-time)
I evaluate atudents all gemester. I think they :.
- "have an equal right to express their opinions on
v * my teaching.. (Full—t(me)

-~

s

o Others ‘reported using student evaluationsd vifﬁ some reservations.

~

,1 use the University form, although it's not as
adequate as it might be. I'm not satiaéied but
I'm not unhappy egﬂggh to. change it. ( ull-time)

» I made an evaluation form, dnd students reacted
) negatively toit. This year I've asked students .
. - to design a form. I don't know if there is a . ¢
teally good instrument. (Full-time)- :

- Fourteen percent of the total sample spoke of student achievement

N o

or student aétiyities as a way of assessing effectiveness._ Frequently

r

‘ mentioned as’ 1nd1cators of teaching effectivenees were levels of class-

<

%

room participation and student performance on examinations and state »

boards. . co ! . ‘ o .

<

I conduct an informal eeminar. This is the most
effective method of teaching for me.. If there is
lively discusgion I feel:I've accomplished some-
thing. (PartZtime) . X\h‘

By asking questions I can tell at what leVel they
are perceiving. ' (Part-time) :

. 1 measure my effectiveness by student ‘performance ' . |
on my exams and further down the line on state ' .
and national boards. (Full-time)

Outside the claﬁprpom, students also provided feedback to some

faculty members .on their‘teaching. Visits, calls or referrals from

¢

[/ former students, as well as the extent to which~otudents succeed in the

] ™~ : ry

field, vere regarded by some as measures of(teaching'uffectivenesav

3%




¢
o ’udge by the quality of ‘itudents‘ successea., Do
““they go'on to areas of rgcognition? Of course it's
‘harder to go a year or more down the line and see
1f they can solve‘problems and apply principles you
taught. (Part\tima)

.

It's difficult to do. The best,wax,to evaluate my

students 1s to see what happens to them after they

leave school and are in private practice. This 18

long-term asgesgsment, not immediate. If they can .

compete with colleagues in the field and pass boards
* we are probably doing thipgs right. (Ful®-time)

An equal perentage .of the samhie cduld describe.no specifid method

A

by ﬁhich‘they assessed their teaching! Some 1ndicated that they uaed

no methods, Becauae they hadn t:found one that gt:uck them as valid

~ or uséful,

[~

I could say boards, but maybe boards are not a good ‘
sign because there is psychological stress. Also,
1t would be a leap in-faith for me to judge their.
success on a state board as evidence of my effec-

;;/ . tiveness, specifically. -I don't know how you assess
s it. Dentistry is different than other fields. -
: (Part-time) .

N -

. 3 ‘ 1 . .
. For awbile I had no idea how I.was doing because
colleagues didn't give any feedback, I think

I'11 have to pass out 'a student questionhaire. ', o

. The only guarrel would be getting into personal
qualities. I don't know. (Part-time)

o
» .~ 1]
L
N :

_Otherafbf this %}oup indiaated that alﬁhough they .did not have,a
LI . . ' . i

way to assess. their teaching effectiveness, they would welcome some

form of feedback. _ : -} '

Effectiveness in the clinic is'hard to judge. It
would help 1f we could set up a system for part-
time faculty so that they could know what kinds of
.opiniona -students have about the kind of insdtruction
they're getting. I know that that is an uncertain
area in my relationship to students. I don't really
know what they think of my instruction. (Part-tima)'

T
fy.
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You really don't know. Students will very rarely !
say anything ‘to you or diaagrea with you.  There . ° ‘
seems to be an air of intimidation for some of the

students. In the. earlier years they.are not e v
. couragea to ask questions or guestion your abilit y _ .
as .a teacher. -You just hope yof are doing a good PO .

< job, although some faculty are not ‘and don't seem -

to know it. There should be some Bystem where

students can ananymously asaesa instruction. . '
(Par;-time) ' ‘ . i . ‘ o

-
) >

What do you s6d as your greatest strength as a teacher?
rg 0 g

In responding to this quéd&ion, interviewees gften mentioned more

‘than one perceived strength. For this reason; percentages are report=-

ed in terms .of multiple'réspénses.
The teaching strength most frequently mentioned was,clihical
"~ ) '

skills. Closely linked to that choice was practical experience in
. . 3 B ‘ .

using such skills. Fifty-one pe}cent of the full-time and 76 percent

" of the part-time faculty, members described their clinical-expertise.

) +
and practical experience as a primary‘stréngth. . ‘
e ’ /,/ ’.a \

\

I'm a stronger clinician than academician.
(Full-time) .

My strength is copmunicating and demonstrating :
skills. Some people take the hand piece out of : A
the student's hand when I'don't think they want ~ e
you to., If I feel inclined, I'll-ask them first.

Ningty percent of the time they would rather

attempt it themselves. \ :

When you have a lot of practical experience you
know tricks that make it easier for patients -'

. ideas gtuderts might not get in letture, I feel

. IChelp students relate better to -patients, because
this {s what I do dn my office. (Phrt-time)

Mostly day~to~day living in the_world of organized

\ "dentistry. I can relate to them vhat's going on
outside in a world they don't know too much about e
yet ~ what they'll find in dealing with patients,
dentist to dentist, dentist to insurance companina,
govermment, and so on. (P.rt~t1no)

-

,\\
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. I feel competent in my aubject areu and am able to
‘ simplify a difficult subject so that astudents can
_grasp: the material. (Full-thme) '
I've tried to maintain a perepective of filling 4in
_ ws e the voids, ‘1've tried'to broaden students! per-
C e JT"“lx spective, providing information, insight and train-
" A ing in areas not being. covered by others. (Part-time)
1

The third most frequently mentioned teaching strength dealt with

. establishing relationships with students that facilitate learning. -

¢

* " I'm not the least bit arrogant. I'm not afraid to

- say I don't know. - I'm able td communicate with . :

. students. They will learn and get work done ‘but - )
I don't jump on. them of ‘belittle them. I know ‘
what I did and didn't like about the ‘way people
treated me when I was g student here. (Full-time)

I try to remember the frudtrationa of being a dental
student, and there are a lot, * I take a reasonable
‘ -approach. Hopefully I provide an atmosphere of

.’ trust and confidence. I'm empathetic to students.

I have standards, but they are not outlandish or
- arbitrary. I try to work with students and not
) dictate to them. There has to be mutual respect for

the othér person. (Full—time)

Other teaghing strengths mentioned by-a few respondents included!
{ . . ) ¢ .
ability to genorate enthuaiaam or interest in course content; technical -

lkilln of teaching such as organization, pacing, questioning. ahd

'nbility to help studenta develop critical. analyticgl and logicnl rea-
y ' .
' lonins akilla.
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What are areas you are concerned gbout or %gy to improveiin?

-

When asked. to indicate teaching.areas in*need for umprovement or
Bty X
of concern, 38 percent of the saﬁble either indicated that they could-

n't pinpoint any specific arepror gave no reaponse to the quesd&on. 7

- 3w

'.‘. GQ
The, inability to respond to th;s-qqeation may be explained by the fact

that a majority of the sample had no objective or systematic method
. ‘ ' : i : - ‘ .
for receiving feedbaek'on their teaching strengths and weaknesses. The

4

quotations below address this, issue, ' . M

Ve

I'm suref there are areas. It's/difficult to objec- «
tively eriticize yourself. If I could see myself

‘on tape for a semester's course, I might be able
to better assess that. (Part-time)

It's hard for'me to say. I1've never been.able to
attend Teaching Conferendes. It's difficult for “
us to tell if we are really getting across to .
.students. (Part~-time)

- It's difficu;t'to evaluate_yqureelf objectively.-
I never really stopped to say, 'You do this well
or don't do this well. (Part~time)

‘
¥

Need for,iﬁptovementior concern-about technical teacning'ekille,
X

evaluation methods, course deeign and keeping current in their field

]

were each identified byqapproximately 17 percent of the sample,

, Concern in the area of teaching skills was most often exp:essed

°

,1n'terns of communicating a skill ot techniqye to students, solving

ogganizational\groblémn or providing for variety in a course to stimu-
late 1ntoreet;-

.
. (A

1 need work Yn the art of comnuni‘eating my subject -
matter to students. (Full-time)

~

w
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Communicating -on & one=to-one basie is an interest-’
ing subject. You can say one phrase to an individual
and he grasps the concept. Say the same thing to the
‘man beside him and you totally misg him. Why it works
that way, I have no idea, Hunting for the common
. denominator to put across what you want to say is
. . difficult. Teachers need t{aining in communication
\\\» skills. .(Part—time) .
Perhaps I need variety in the organization and .
activities of my courae. I'f not sure because it
worked well .last year. (Part-time)

Testing and the general area of évaluation also'appeiredfga a con-

cern among 17 percent of the group.
. ' ) ) , »
R I would like to know more about evaluatipg students

‘e in general. Because of our larger classes it has

’ become more difficult to feel secure in your assess~

ments. (Part-time)

I'd 1iKe to see courses that deal with course de-
sign and management and particularly with grading =~
procedures  and evaluation. One of the biggest pro- ,
blems in iiaching with no background in these areas - S
is trying to do a good jpb. I sweat blood over it T
- sometimes. If you ask colleagues, everyone has a

. ‘'different way of evaluating, clinically and other-
wise. Some formal training would be helpful. '
(Full-time) : \

[N
.

Re-deaigdiﬁg of a specific course and a need for more teaching

materials were described as conceins of;another 17 perc@nt of the re-

spondents.

1]
L
3 . .

: ¢
Our Illustration Department is miseing the point.
They are always working on dental exhibits., I've
attempted to get teaching aids for students and
they are often too busy. We need to focus on teach- %
ing modelu plctures and matérials sv studanen ran .
visualize what they are being asked to learn.
(Full~time) ,

‘I'd\like to redo my course, but I'va had no time to =~ 4,
npehd on it. The video tspes are five years old.
and need to be refined. (Full-time)

.
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: ‘ducation

/1 don't feel a8 strong as I should in tying course
- material to clinic areas they will work in the
" -rest of their time. " J need to fit nore of the
" interaction between the two. into ny course.' e
« (Pull-time) A
(3 : ML £
CO L : :

Mentioned by an additional 13 percent of the requndents was a

concern with keeping up with new developmenta in their content area.

I'm mainly interested in keeping up on techniques
and reading. Things like teaching conferences
don't apply to me. I'm not interested in lecturing,

I teach one to one. (Fuli-time)
L ]

I an alw 8 trying to increaBe my knowledge in my
- subject area. I1'm constantly tryjing to keep up
and learn new material. (Part-time) .

In aummary; almost half of the sample aelf-assessed their teach-_
ing through non~gystemdtic student feedback. In. addition, approxi-
mately 15 percent of the faculty ﬁembegs used a systematic method, an
asseLSment of. students' achievement, or no specific method. In terms
of-teaching'effectiveness,.the strengths mest‘frequently'mentioned by
r Epondents were éiinical skills, keowledge in cbntent aree &nd rele-

’ v

tionships Qitﬂ students. Thirty-e;ght beicent of the sample were un-

able to‘pinpoint sﬁeéifiq areas needing ;mprovement, while epproxi-'

mateLy'li percent each mentione:/tfgphing skills, evaluation methods.

and cburge design. Thirteen per‘cent saw keeping current-in their field
. ) {
as an area of contern. '

&

THE STATUS OF TEACHING

|
»

A number of spokesmen ‘and investigators in the‘field of higher

7 have noted that te re. promotiOn and salary palicies in

college and univeruities traditi ally have qmphalized the 1mportance




@ ) ’ A ,‘ ( ; ’
: V':\\\ o | o *
o - 27
0 of ascholarship and pefeerch productivity but have given little atteo~
tion to teechiné éomp;tence. e . .
" In order to explore faculty opipionﬁ/concorning the stetue qf ¥
. teaching in tetms of personnel decinions such a& promotion, tenure eod )

merit rewatds lt the I.U. Sohool of Dentistry, three questions were v

. asked of the ngngEBenta: (a) In your department, or in the School,

‘ .

on what basis are &cademic promotion, teoure and recognition‘g4ven to

\ : _
faculty?; (b) Aré you-actively involved in tresearch and/or publication

y

at this point in'Your career?; and (c) In which area (teaching or re-

search) are you most interested or involved? . -

W

. .
—

In your!department or in" the School of Dentistrylen what

v basis are ecadggic promotion, tengre and recog;ition;g}ven to fecul:y?

Table v 1ndicntes the percentage Qf respondento who offered their .

perceptions on the importance of research and teaching in personnel de~ .

cisions. Nearly half of the.full-time faculty members in the sample - ,

[

viewed research as the primary criterion and teaching secondary, or as 2
b ) * - ' )

in the cqpe'of 9 pegoent,'teaching was perceived as not being consid-.

. ' ) ,
f—) ered at all. o | .




TABLE 1V

N .Comparative Impqrtance $§ Pe!centages of Research and Teach-
- ing in Personnel Advancement Procesaes as Perceived by t
: ~+  ‘Faculty Members. -

Y ¢

'(N'lfig' ‘ . - Pull-time % Part-time % - Total %
. .- ' . — .
¢ C?mpatativc Importance . . : “ . ‘ ot _',' <
. 3 . ' : : ( .
" Regearch Is Primary; _ -
' ' Teaching Is Not - .
Considered ' A . 0 ' J
! l . B -.: : ) ] ‘, . ’ ’ K ” .
. Research Is Primary; ' -
[\.. Teaching Is Secondary . 38-. 2. 25 .
' . ' : ' - ' l Tt
- Research and. Teaching _ ' | .
SR ¢ Are Considered Equally S e . f
Impottant: ' 5 S 2 & A A
L ¢, . . . ;
Teaching Is ‘Primary; : ‘ _ , - o
~ Research Is Secondary . 7 . ,2;_ ' "5
Teaching Is Primary; , .. B ‘ Vo -
Research Is Not . : S : , '
' Considered : 4 0 3
Not Sure How Decisions . e - '
Are Made _ 14 - 17 1L .
LB "’Not Concerned With or ) , e e e - - 'f”
Not Exppcted 1 56 - 25 !
Other* N T - 10 3 18 12- , .
) No Response .. 'ﬂ .8 4- 7
. _ o v ‘g-l,‘;"M“'f'
' ' * Other rqsponaes iﬁcluded support of chairman, school,
/A:\\\\\‘*// _ politics, years of aervice. § _
. ; .. Note: Columns may not add up to exactly 100 percent due to
' the rounding off " of decimals. _ _ e
,.'.’j-\ . ' T
- . . . ! .. ~ .
S , 1

Respondents mentioned several reascnc!as to why they"felt there

vas a strong emphasis on‘reacarch and-publicctioh as the primary
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criterion for advancemcnt. First it aeems expected thlt aver?one

‘ i

_'who is hired at Indiana Univeraity 18 a%ready a good teachcr, in othir

9 .

.
() « S\

words, good teaching {s assumed. " " - ..

. . 1 would say Indiapa is typical of all universities. N
" -A great'weight and high priority is placed on re~
- search, in teIma.of piomotion. Sadly, there is

.ot an’ emphasis on quality redearch buysimply on
poundage, .If you ‘don't have publications or re-
' search, documentation for promotion is difficult.
Committees are more ‘inclined to'say, "Everyone is -
8 goodﬂteachet at Indiana," so it comes down to '
. . .what regearch’ activities you have been involVed in.
Y (Full-—time) ' . .

s

v
< N
¢
Py

»

e . _ . PR _ |

. A second factor mentioned was that teaching excellence is diffi-

cult to,@qpumeht,vwbereas publications. ave something concyete, visible -
- - | ¢

' and quantifiable." - ‘. "y

. .- 9 .
It becomes a problem to evaluate faculty. I got'a
promotion on the basis of a couple of articles that
I wrote. There are many people who do tremendous. . -~
- teaching and they get nothing. We drummed up some
things and I got the promotion, not them. We need
to change our yardstick to get a worthwhile measure
of teaching effectiveness. I recognize that it is
hard to measure. I don't think you could use student
opinion alone. (Full-time) . o p
I think -you are expected to write. I've pever been
told that I have to, but I guess it is expacted.. 1
do. write; I like to write think’ 1f's appreciated. .
For example, the Dean migjt.say, "I ljked your article. . .
It was a job well done." [/ 1 think it a significant

bearing on promotion, tepure and recognition, I don't
think you-havé to write /to maintain status quo, but
if you are looking forward to your future then I

. 'think it is of tremendous help: (Full-time)

Oply_B pgrcentfof the.QOtal'aamp1Q'petceived teaching as a primary
criterion in personnel advancement decisions. - The following refers tq .
o . s . ' ‘ L £ -

“




I have been rawirded Bor teaching in promotion,

amount of responsibilities and academic rank. I
_ think it depends on your department, though. My

départment cares about teaching. If I were. in

another department, I might not be rewarded at

all., (Full-time) .

{

ConceYns of other’reépondents,abodt the lack of emphasis on gqod

teaching in the promotion process ﬁfe\ﬁirrored ‘J,p the following comment.

I know a faculty member who in my opinion deserves
promotion. He'll never get it unless he publishes.
And yet he does so many good things for this Uni-
versity. Even though he's very strong in some
) areas and is making a contribution fhat may exceed
someone who may qualify for promotion, they'll get
, _ it because they have three areas marginally. covered.
I think it's an injustice., I don't know what to do
j) ' dbout I'm frustrated in finding the answer. 1I
think it'ks too bad’ that we delineate things to the b
point and have no exceptions to.the rule. (Full-time) - .

“

s In contrast to the fullltime"a%aff, more than half of the part-

- time facqltyfmembers either indicated: that they were not concerned'with

-

' progotions and tenure on felt that advancement and rewards were not, |
' given to part-time faculty on the basis of either research or teach}ig o
. .

critexia. The excerpts below are frqm paft—tima facﬁlty members.

‘ Prﬁmotiono have never been of concern to me, I b
: have a career outeide of the School, my private
practice. I'm not sotivated by promotjon or
e | . tepure. (Part~time) \ ( :

—ff\\dnn't feal pressure to publish. I don't fael
. -+ pAyona evaluates teaching for promotion either. .
.. I Just don't thynk it's even considered for part- ’
time facully. (Park-time) | "
L ( 0 They don't ask part tim. to do anyth i I
L of publications.* I hfve bt it,dgel:?2 dg ssrn. B
mean anything, so why bother. You don't get any - o

-Fecognition or reward, No one has ever encouraged 4
. ne to d%funy writing, (Part~time) . - ¢ ;?' ‘
) A — - - ‘ N ‘. . \ ' A
»
] t ¥ /
| I P




_ Promotion is based on centributions to the litera-
. ' ‘ture, teaching effectivencln. service, aptitude’
‘and attitude. I feel I've published a number of
- articles.. I think my non-promotion is not a com-
. miseion-butvrather ommission; still I really think
' _ I deserve a promotion. It's not terribly important
but my contemporaries are getting promoted, and I

feel I deserve 1it. Highet rank is more commensurate ) >
with my contributions but I won't beg or plead for - ' N

TR . +some recognition. (Part-time)

An additional 15 bercent of the tot;i sample 1ﬁd1cated they were
. not sure how deciaiona for advancement or tenure wtre made and 12 per-
) cent reportad that they perceivJﬂ other criteria, such as the support

of their department chairman, "politics," and years of service tq be

of -primary importance. Soﬁe of these faculty-pérceptigps are illumi-
nated by the following. ,//, T T y '
; | o
I have no idea. I read the handbook when I came.
Youy word "recognition" would
e. People do a lot of things
ecognized for. The general feeling

"~ 1is thef those who blow their own horn get some-
plase®’ Those that don't, don't. But as to .

, " specifics, I'm just not sure. (Fulletime) -~ < .
" ;/lﬁréi::), Promotions .are along the political Iido. Jeal-
o ' ousy in the area &omotion is really something.
o - (Part~time) ~ o

You havo to have a cooperative-chuirﬁ:n who sup~
ports and recommends you. When he doeen't fight
~ for his faculty, all the staff, full and part- \
time, suffer the -results. Our department is ex— : r
periencing that problem now. (Full-time)
I " .

9 an 4

" publicati his poi n . your cereer?
f .

a

@b'ISOn.}dcgrgg of research involvement was. indicated by 55 percent

'///:;ﬂ;ho‘tpll-tiuc faculty mombein.-l&_pcrconc of the part-time, and 4

" percent of tho'totnlllaupli.f

These activitiei'includhd work on bgbks,
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wrifins _Journal articles, diroctinz‘graduata reséarch and working 6§"

' srantsd Degree work was not included and pghapt the number would

\ . have been highe® had it been. Thoao who were invojl¥ed in research
b »  spoke of "the dif’fit,ultie' ip"!‘uqurius funds and finding thc time to -~

conduct tenoarch adequﬁtely. A lack of encour.gemon; for yesegqich in

e

the School waa alsd cited aa a concern.

l

Thqre 43 no. way to be an effective teacher without
‘researehing, I think one is very supportive of the
~.other.. The days of easy sources fog research are
long gone, thowgh. ‘You have to work very hard to
secure them becayse the funda‘have dried up.
(Fulldt e) _
.. ‘ . ‘ .\. .
Not guch research goes vn .because the monigs have
dried up. Also there's not much incentive or:
reward to excel in any area here, except for self-
) ) gratification. (Fullqtime) -
- \

. : .+ People are not mandated-co;rebearch, and I feel -

' they should.be., .The liat of faculty looking for
support is small. Among clinical faculty it does -
not exist., Capable ﬁpc'lty are not researching,
and I'm not sure why. No ‘encouragement has to
mean something. (Full—time) Lo

-,

3 . 4

. 4 My teaching responsibilitiﬂ@ are %verpowering. I S
/ need axtra time for ﬁanenr&h I've been funded to -

. ) do. Right ndv I do it all on.. wéekenda or, at night.
(Full-time)

4

TBirty-nine percent of the full-fime.;73 percent of ‘the par§~time’

A

4

) " and 52 percent;of the total fa;ulty group samplea reported no éutf&ﬂt

;f‘ ) ~ research involveﬁeht.. A number ihdidhted past publiqptions or plans ' .
- to publish in .the future but cited no present activities, Reanona An-

\ : dicnted for the relntively high ptoportion :f total faculty not in- ‘

| " .
) volved in tonourch were lack of time. encouragcment. and interest. The

following representative ro‘ponn.a.addroll these themes.

( ' . ‘e

v\)t‘ . | | . . | “ ‘w | | ’4& ‘:l. ‘. . .
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It's.very difficult to have time for research and
publication when your development of teaching
materials and teaching schedule is so overwhelming
in terms of time. I hear there is not a lot of
reward for being a damn good teacher. They should
‘be fair and not over-emphasize research when teach-
ing time is so.extensive. (Full-time)

. . When would you like me to publish? Lying in bed : ‘
X ' frem 11 p.m,~1 a.m.? I have lots of things I couid
- ' publish but I have neither the time nor desire to
do it. (Part-time) “~w—e. N

This whole bit of publish or perish., I don't have
time to publish and adequately ressarch. I don't
necessarily like writing so I don't do 1t, If
.you're actively involved in a clinic you have a
steady flow of students who want to talk about’
" ‘dentistry, patients, career plans. Students br
‘research has to suffer. I've let research take a
. back seat. (Full-time) | )
No one has ever said to me you have to do this or
- N that. I couldn't function that way. I care very
little about writing or research. - (Full-time)

*

The remaining 8 percent of the total sample fell into "other" or

. ~ . e ' » L]
"no response" categories; : '

-

L 4

i t !

In what area are you most interested’ or involved? S

Interestingly, althouéh regearch was perc:}ved a8 a primary means
of obtaining formal rewards, many\of the facdltf sampled indicated a >
P . primary interest‘and involvement in teaching (Table V). "Nun)iy two= .

thirds of the total #ample indicated that teaching was their primary -

i+  interest. g,
ot
My rewards are mostly personal, My recognition
, ‘comes from the student who learns from me. Un- «
- _ fortuqately, the administration can't say I'm
" . doing ‘a good or bad job unless they talk to the
Lo R students, (Full-time) =~ . -
I fael I vas hired to teach and all of my tqme 46 . .
.. directed toward making certain students grasp ' "
. what I'm trying to put across to them. ‘(Part~time)
. , C

. b ' R v ' N
. . . 'Y ok
L o |
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I am oriented toward teaching and dealing with /
students. 1'd rather attend a Teaching Conference s -
“or spend timeWith students than close my office 4

- door- and write a report or article. SFull-time) /

o On the other hand, respondents who sawvteaching and reséarch as /

equal, or viewed research as a secondary interest, did indﬁcate a N

desire to become more active in publishing. ' '
s - . |
' There is no immediate pressure on me to publish,

yet'I see unlimited possibilities down the road.
(Full—time)

I haven't d’ge anything, but I'd like to. It
would give me an idea of how a paper is put together.
v (Part-time)
_ Reaeérch interests me. In fact, I have a stack of
research data right here that needa to be analyzed .
\ -and ‘written up. I Rave the desire. I just never ‘
, have the time. (Full-time)

.
. " -
\ . .
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o TABLE V | S

Comparative Interest and Involvement of Faculty in Research
and Teaching, by Percentagea.

(N=122) Full-time X Part-time ¥ Total X%
Comparative ] - ' . ! |
Interest/Involvement '

Research Is Pfimavy?

Teaching Not of Interest ° 3 0 . -2 {, !
. »
" Research is Primary; '
" Teaching Secondary - /- 13 . 0. 8
. . ( ) , . ' - ] t
Research and Teaching , . .
Ara Equal " 20 . 4 - 14
Teaching Is Primary; : ' .
Research Is Secondary .22 Y27 24
Teaching Is Primary; «
Research Is Not Of \ . ' :
Interest : 29 - 39 .
Administration/Service : o oo
1s Primary 13 -4 - 10
. Other/No Response ' 1 7 " ~ 4
. ‘ . -
,f Note: Columns m}g not add up to exactly 100 percent due to ‘ ¢.

rounding off of decimals,

CAREER SATISFACTION: ACADEMIC

In order to examine Qttitude; concerniné,careef‘sa;isfactions, two .
_ qucltibnn were 1néludad in thp breaent étudy. JFirst, respondenta were
nlkod what they most enjoyed about a te:ching caraetr (part-time fac~
ulty mnmbers vere nsked to describe the aspects of teaching that they

found most latilfying) Allo, facylty members were alked to describaf

X

«

‘the less attractive aspects of a taaching career (e. 8- fruntrntion'.




ﬁ'conccrnl, dinsntiutucti na) . A numbox of rclpondonta indicntcd more
y ] : !
than one~qourc¢ of pdtisfaction and dialdtilfaction.ono %lblcl Vs and - -

, VIl 1ndicftu multiplqrrelponu pcrcdntaaea. . p-
./‘); » 4 e @
v YR
% ¢ s
; — oW vl
. - \ . . ~. ) '
' In/an attitudinal survey of \college and univeraity professors -
across .the country. Ladd and Lipixfs-concluded that mdat'faculty mem-
I8
bers enjoy thoir teaching and percaiva their primary role in the Uni-
’ ‘ vcr-ity-aa that of’a teacher. Many\of the School of Dentistry renpon—
|
dantn reflected those findings, deac&ibi‘g major aatisfactiona in work- '
ing with students and colleaguec as w Kll ag in perfdtming_thg act ?f ' Jn
teaqhing. ' | | ”: |
. _As seen in Table VI, interactions and relationahipc with stuaents T
/ﬁerd\mentigned as pa;ticulnrly aatilfyﬂng to’more than half of the
o totﬁl s;mple. ; 3 * . o
_ ~ (0
I enjoy student contact. working with young people
and seeing them grow., That's really the thing
that attracts me to teaching. I like to see them
develop confidence. I like to think I'm. preparing -
. them to develop ideas on what is valuable in lifae.
s L try to deal with the whole peraon, not just with'
., . - dentistry. In dental education we've moved away

from that concept. (Full-time) _ LN

oot
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. . " . . . TABLE VI: - .
s . s C s o
. : \ .
Sutisfqgtiono of an Academic Career as Reported by Faculty a
. Members, S . : : :
S { w122, ' Full-time X Part-time ¥ Total X

Variables . ‘ <?“\

+ +  Relationships With

Students - 59 483
Act Of Teaching = . - 51 24 P
“fworkxng With ; ;o \ | |

- ~ Colleagues o L 26 L 8 o+ 30
' keapiué.éurrent | 1? - 42 26'1
" Life-Style " 21 ; | _ i3 o~ 18

Rqae;féh,and ' .

Scholarship .26 o 2 ST

Breal From Office o T 13

Note: Percentages do not add t§ 100 percent due to the
. multiple responges giveg to the question.

L

1 enjoy the rewards of helping students. In prac-
. tice you don't get a great deal of appreciation or
I rewayrd. w Rather, patients say, "I'm done for 15
_ months." It's almost a negatiye appreciation. On
the other hand, you get a positive reward, -a feel-
ing of appreciation from studerits ioufye taught. ‘
P v (Part-time) =~ .~ D o |
. 2, = , :
It's ‘a lot of fun when you get a student who puts
%r/f‘* himself into what he's doning, and we get an ex~
- , change, communication going. That's exciting, - ",
rooe (Full-time) i o, N . S L Y

, ) . '. )A.' . -
The act of teaching, of disgseminating knowledge and sharing in-
co

) ! - ] o o ) 2 i
formation about their own professional azperiences wag mentioned as
/ . A"> . . . L .
satisfying by 41 peicent of the faculty members sampled. Full-time

. meambers were twice as likoly,aa part-time to describe thiuAact£v1ty

RE ‘ e

[
IO e !1ij

1 \

r‘. . s qlrticular;y .njoy.blqtf o ' : L \ \..
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/""\ - )
Each year whdn a class 1eavéa. they leave with a
1ittle bit of my pltilosophy. I've spread my.’

.. Ylews beyortd-a single patient or office.  (Full- °
 time) . o f |

Students come 1n with a little knowledte and leave =~ . ¢

_ adept to handle 3 number of situationy. It's grat-

‘ ) ifying to see students “learn and achieve. (Full- .
| time) ' _ -

L try to give something to students that will be
meaningful‘to them for the rest of their lives.
People stay after lecture to ask questions, and

this 18 rewarding. It says I've motivated them. .
‘(Full-time) N~ : .

A d

Although the above variables were mentioned by both full and\gfrt—_

. ’ 5"‘-,
time facult' membets, there were some significant differences in g

. o sources of satisfaction between the two groups. Working with colleaguea.

conducting research and scholarly activities wer!?eaqh mentioned as key

sources of enjoyment by“bne-fohrth of the full-time respondents, as in

the-follpwing domments. | | . | "
Y You have friends you can go to, colleagues to add B
N to yotr education congtantly. Who could you talk .

' with in private ppactice (Full-time)

3

I've learned frdtm my colleagues. I observe their ..
classes. I try to emulate things that worked well

for them. I ‘feel they have stimulated and given

me a lot of teaching ideas. (Full-time)

™ " I enjoy my research, working with grantse and pub-
lishing results. Thgt's how I best contribute to , .
‘my department, (Ful ~time)
‘ Among the part-time faculty members, keeping cué}ent in their
field, working Vith‘boileagues and getting a respite fiom their officu ’
L4 : . .
were each cited as major satisfactions by more than one-third of the
group.' o ' o ¢ . v R
’ : ' \ UU '
. . - N ' B '~ .
\-)" ‘ ' . . , . - st > o




Teaching hare keeps me current. It raises the
. standards of "excellence in ny own office, . Students T
! don't let you fall behind. 1K2§rt~time) '

| M{§ association with the School has given me a chance

" - tp talk to others in my field., In practice you tend, -
to\ get ipolated. Here, I see my colleagues both as .
cogsultants and friends. (Part-time)

"In practice you're confined with a patient in a
+ .small office. You do similar things from day to
day, meet similar demands. I like the openness
her®. 'There is freedom to move around’ to see
unusual prOcéddféa. It gives variety to ny week

and stimulstes nmy pindy (Part-time)

What are the lass attractive; Ghe fruétfatig&

_ aspects of your academic career? _ ~

As in the areg of career satisfac;ions, a number of faculty mem- |

bers gave'multiple answers when they were asked to describe soutcea of

concern or dissatisfactioﬁ'with5tﬁ;ir acadenfc careers. Each respon-

* - TN
dent, on‘the average, mentioned two or thxee concerns.

»

For the most part, tﬁe-full and pgrt-time faculty members de-

scribed ‘different major sources of dissatisfaction’(Pable-VII). One

common themé tﬂht_e@ergéd from the;tﬁb‘groﬁpsl.however, weé a lack of
. . . , ,

. appropriaée fecognifion and reward, VInterestipgly, the one-fourth of
" the full—time membera hnd the one-third of the partvtime people who

expreased this concern made it clear that they were not referring tO/

financial rowards. Rather, complaints in this area indicated a lack
of recognition either by the 1ndiv1dua1 8 department or by thJ admin-

L 4
1strat19n ﬁor work they had done or for good teaching '\ , 4 \/
Ay R

.* 1 would 1like to see more understanding and recog-
"nition for my work, for how.much I do.for this

School. go one cares how much time I devote to
/ students. (Pull~time) °~ - - .

v

-




" - --  | TABLE vn. N

F) Diésatisfaétiong_of an Academic Career as Repoxted by Fac- <
ulty Members. i ' .

(N=122) . Full-time ¥ Pgrt-time ¥ Total %
Vériablea .
. ' Financial Cutbacks 42 B .30
. P ‘ _ - . .
Lack of Reward" - ‘ o /* .
1 (Non-Salary) - 25 T3 L 29
. . - - ‘\.‘ ‘. . / . L
¢ ( ¢ Lack of Time ot . 40 e 4 274
| Salary. _;. N 14 33 - g'~ 21
. ' Complaints About ' - 5 _
A Students , 12 (33 - : - 20
’ - k . . . . . -
. Complaints'About - o ) . R -/.
Department - C 18 y V) 20
. - .
Complaintg About = . . '
Administration | 21 ' 9 16

‘Note: Percentages do not add to 100 percent due to the
multiple responses given to the question.

\ _ s - v ' -‘/.
. o There is an apparent lack of interest in good teach-'
\  1ing.. After one of my lectures, recently, students
N applauded, No one will know that happened. No
o . tollesagues were there. - L've put a lot inte dmprov-
. ' SN - ing teaching methods and materials, Maybe it's ~
: ' . noticed, but it's not rewggded. (Full-time)

» ' , I don't like the attitude they have towards part-
¢ . : time faculty. The administration fe#ls you can be
‘ , < there or not be there. They don't seem to really
N\t cgre.. I feel that they feel I'm unnecessary. .I'm ¢
A X strongly considering not staying with the School.
Students are extremely grateful.< They make me feel
I'm needed and useful, but that's where it ends,
s S with students and my chairman. I feel part~time
vt -+ * faculty dd play an important.part, and without them
L feel the department would not function. {(Part-

[l

P "t:l.m'e) ' * _

.

3 .
i



When you're part-tima you ‘have nothing. You're
here and that's it. We're not asked to do anything.
In my department we'Va been taken out of thé de-
 cision-making process and relegated to checking
" things off. (Part-timg)
_While lack of recognition and reward concerned one-fourth of the

full-time faculty members, their most frequcntly uentioned concern was
’/;he effects of financial cutbacks ‘the School had experienced. ‘Re~

Sponaes focused on the shortage of staff due to increased clasa sizes

and lack of funds for faculty positious and aupport services, all of

which served to deflate,faculty morale. ° 7
We're yery shgrt,on-ﬂelp. ‘I was gpread so thin I
had to give up some duties. I was simply physi-
cally and mentally worn down. (Full-time)

[N

Tt's difficult to g;\;money to support research.

I feel like I spend my time scurrying around to
get money. It's hard to create a Galileo atmos~
phere under such circumstances. (Full-time)-

The. qudlity of faculty coming here in future years
will probably decline. It's very hard to recruit .
good faculty if there is no inducement for them

to come to Indiana. ‘(Full-time)

Seyeral respondents coupled their personal concerns over' cutbacks
¢ \
.with an equal concern for ‘the effects on students and ultimately the

public. , _' o ' v

It has become difficult to maintain’ quality control.
You do not fail students, . You ¢an't afford the
luxury. So yoy have people graduating that should,
not. They will never be happy doing a_job.they.
don't do well. Nor will their ‘patients. (Full-time)

1 can see frustrations not only in faculty an in
* students and assisting persodnnel. Students are un
happy because-they are not getting the. facylty or #fi-.
strucfion they hoped they would. Faculty/student °
ratios have caused a slipping in quality. Students .
- are not getting.close supervision anymore. FEvea state
board members feel our students are getting worse.
(Fu11~time) 7

w

55
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The eecond most frequently mentioned aource of diasatiataction

all'faculty responeibilitiee.

_time was expreaeed by 40 percent of the group.

' among the full-time faculty members was/the lack of time to ﬁplfill

ly related to the 188ue of financial cutbacks, because many cited

héavy student contact, staff shortage and committee work as havingr

o e ]

[}
Q

aggerated the aituation.'f - f - o ' - .(’
' . . N

. o
- /

“As noted eerlier, the most frequently mentioned eoureF of d

natiefaction among part—time people vas lack of appropriate recognition

h

and reward for their contribution to ;he School of Dentistry. -

tion,‘inudequete nalaryuor-benefits and complainta.about'atudents %erq

I 'wonder {f people in general bLministratioj éense
how busy we are as faculty and how out_time is

taken up, They say they understand; I donjt know — , |

- 1f they really do. Some of _my COlleagues re, 1
_think, dramatically overloaded and they're paying
a price for it. I wonder if those who: fund . the

' Dentdl School know the difference between the

clagsical definition of what a eachereddee in
arts and sciences.and what ‘wed do in the heale’n

,professions. We need more staff oy smaller: claeeee

to give us the time needed to do a profeesional job.

.(Fu11~time) B j ' oot

KL
1’ d like to do so many things to imprOVe my teach-

ing - video tapes, new ayllabi. I'm wotygetting -

‘done what I'd like‘to, and it's frustieting. I

feel I don't even have time to prepare for classes

‘a8 much as I should. (Full—time)

I'm most jealous’ of timek and compittees are not

" pyoductive in terms of time. I find doing thingse

by committee inefficient and time-consuming, I'm
rather cynical. Many ‘committges are formed so that
someone can share the blame rather than gaking the
responsibility for making a decision. They Just
eat away at time that -could be spent on teaching or

_writing. (Full-time)

G,

Q

(2 ‘ . -
» : . -
4 O ) ’

Concern about the many demands on their

B

In addi~ h

This concern was: diose-r

o

- — g
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14

. . . . ” ‘ '_. 7. ) . '
y-‘“ e.ch;indic,tggcgp'conteins by 33 perceat gf the part-time group, as

~: ghown in ‘the foiiowdng quotations. : { S L
N s
e The salary is obnoxiouely poor. There are const&nt "
. - complaints. and it affects part-time faculty morale. . -

Also, we get no benefits whatsoever. We even have ™ ¢

. o to pay for a .full-time faculty parking sticker to
S come out. once ‘a ‘week. (Part—time) '
~
 I'm concetned about some of our atudeuta ‘attitudes.
They adem intent on going out and making a lot of
money rather than having compassion for their
jfellow man. (Part-time)

‘1 senee a change in attitude among students. A fdw

people don’t care to puy out the effort. Mediocrity
-becomes the goal. (Part-time) P

4

Finally. onerfifth of the fu11~time faculty members indicated
" some concern over the administrat1Ve structure and "red tape“ that

they felt they must C°E§e“d with to accomplish\objectives.' At equal

','percentage of the total samp}e voiced disaatisfaction with depaftmen-" )

tal-atandarda or communication._ The qyotations below gerVe to 11lus-
: - y -

«  trBte each theme, _
, My biggegt frustration is administraudve tangle and
S * red tape. The red tape to get something accomplished
has become awesome. "It's like being chairman of the ..
.board of a company and you're amalgamated into a )
mother company where no one knows your problems, yet
you have to report to sik or seven people. You have -
to go through all these pegple who can't relate to
.your problem without censulting six others.and doing
homework.; It's very discouraging. (Full-time)

. _Sometimes you givye directions that are different

- from those of the full-time person because you're

- unaware of a change. It's frustrating to the student
and to you, It seems to be an organizdtional, a
departmental problem. (Part-time)




In aummary, faculty memberq major satiefactions with their aca~

demic lives included working- with(stuhents end colleagues, ghe act of

teaching, reseerghing, keeping current in their field and havins vari- o
ety from Qheir office routinﬁ Career,disaatiefdttions included the

! '

_ effects of financial cutbacks, lack of recognition, lack of .time to

fulfill responsibilities, end complaints, about salary, studente, de-
'y .

partment and administration. ° - (: ‘
AT?%}UDEgVTOWARD STUDENTS

. L i
" "
. B . . R

~

\»‘ ' .
A variety of questions related to faculty attitudes to&d’ stu~-

=

dents were included.‘ Respondente vere asked: (1) - the level of stu:
dentf_s that they taught; f) &hether they felt:s'tudent.s hgd chenged o\lqr
a the years; (3) areas in which they were pleased or. aatisfied with stu=--
N i'-., dents; (4) areag of concern or dissatisfaction with students, (5) the
pattern of relationships they tried to maintain with studente, and

(6) what they would most like to hear about their teaching from stu-
--dents.’ 4. s 1 K S ’

of the total s‘mple, 52 percent primarily taught undergraduates,

.. " 24 percent taught greduate studente, 20 percent taught some ¢ombination

of undergraduate, graduate, ,dental hygienists or assistenta; and 5 per-

cent primarily taught hygienists and assistants.

-

-

When asked whether they felt students at the§§Chool of Dentistry
had'chenged over the years, 56 percent of the eample felt that they
had, 12 percent perceived mo changes and 11 ‘percent fel; that students

“were too diveree to distinguish any apecific pattern; In replying to )

the two questions below, faculty members were given an opportunity to

comment en some of the changes or characteristics they perceived in

o, : -
@ ] 0 PR
1
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students (ﬁcrccdtniel 6£"£acqléy rgiﬁgrding to cachﬂqueition are re-

. ported in terms df multiple, responses). ¢ ‘ N
In what areas arg you pleased and
v _ .

f1ed u fee nts have oved?. \

" The reapondents evaluation of thair students was, on the whole,

a positive oume. Thc most 1mpr.ssive thing about .tudenta. &ccarding
S
to the faculty mambprs sampled, wae their lqvel of acadcmic preparation.

Among tha total group, 81 percent indidated that they were latiaficd
or: had seen improvement in the acadepic preparutiou of studontl coming

to the Dental School The following excerpta 1llustrate the tone of 4

number of such Tesponses. _ : S e

A3

Academic quality of students is vastly superior to
what it was in the past, as far as background in
. the sciences and grade point averages are concerned.

LY
-

Students coming in here have rather impressive aca-~
demic records and backgrounds. They are of high
."calibre, the cream of the crop. (Part-time)

Students gtrike me as being well prepared and very
strong acqdemically. I'm pleased with the atudents
we've selected, (Full—time)

r

Several faculty members, whi%e noting the-etrogk academic back-
. . - ) t; . -‘

grounds of tim students, also pointed to some concerns in that area.

) ) o \

'Of course, ‘an A average atudent in dental school

‘might turn out to be excellant or lousy.‘ I ‘wish

we had ways to assess values. motivations, coqmit-
\ ments. (Part-time) : . T

It's frustrating for students who have alwayc ex~"
celled in school to yealire that théy aren't going
to be an A student in clinical skills the firat

month ‘or maybe longer¥ It causes some problema.. e
(Part-time) '

. .
.
' .

.

. :

(Full-time) | | . i

2
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s ’




-

| ] \
# f i ) ! .
A number of ‘students ‘can't write'a sentence or ex-
press themselves in written form - despite.their
high grade point averages and knowledge:in the.
"sciences. G(Full-tim‘ A § 2

!
!

Although they vere not mentioned by faculty moubcr- as primary

areas of satinfaction with students, a'"ﬂesire to learn" and "willing-

3
13 .

ness to work" were assigned second and third rank among 'orrces of
?

»
The full-time people were somewhat more 1ike1y "to include these two

areis of satisfaction than part-time roapondents. )
A few years ago, students were not receptive, they
- had a paor attitude. You couldn't tell them any-
thing they didn't know. 'In the last few years
students have been fantastic., I think the calibre
of undergraduate students has increased. They are
great to work with and willing to learn, (Part ~time),

They seem better motivated, perhaps, than we were.
They do‘ Beem to feel compaseion for those who pass -
through as patients. They don't seem cynical.
Hopefully, they'll remain idealistic longer than
e ‘did. (Part-time) .

Years ago etudents were ‘obsessed with success :
dollar-wise. Income and equipment were the topics
' for discussion. In the last year or two, basia
’ : dentistry seems more important. I hear students .
- "‘talking dentistry again and fhat's a good aign
',f_i(Fu11~time) ¥

-~
-

Some faculty members gave higher praise to upper ‘level and grad-
uate’ students and were much less satisfied with freshmen and sopho~

‘

morea, gs evidenced in the followin§ representative quotation.

’ .

aatiafaction by 43 percent and 28 percent of the sample, respectively.‘
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.

~ 1've seen two levels. Omne is the seniors taking : .

- alective work. Thets is a great deal of dedica~
tion, The students 1mpreas me ,very much. They
have good attitudes, afe willing learners and
workers, going above and beyond required work.
They come and ask questions and want to make sure
they're prepared, I §ind when I lecture to large
groups of freshmen and sophomores, however, thare
18 more disrespect than when Liwas in school. Y
There is talking and informality toward the in- %
structbr. 1t is a difficult group to handle in
large numbers. (Full-time)

-

’On‘the other hand, ad equal number"of faculty desqribed the fresht'

i

men as eager and strongly motivated and noted a loss of willingness to

learn by the junior and senior yeals, -

During the first year there is a desire to learn
that sticks out of them so far you can smell it.
During the [four years we, as a teaching institu-
tion, beat it out of them. (Full-time)

" Dental schools, epecifically and generally, do
something to students. I'd like to design a study
to prove it. We turn them off, shut them down.

We get freshmengwith masters and doctorates.
Freshmen, are fu* of ideas - maybe weird ones,
but aoriginal and probing. By the time they are
juniors and seniors they don't ask questions,
don't probe instructors, don't read on their own.,
I find it to be a frustrating and disturbing pro-
blem. (Full-time) :

-

In what areas are youxconce}ned or dissatiafied;wigh,ptudentg?

| Whereas only 12 percent of the'saﬁple‘did not indicate any areas
in.which they wele»satisfied with‘studen:s, 48 percent of the 8r04§
did not mention any areas of dissatisfaction with I.U. dental students.

The ‘sources of dissatisfaction moat often identified were a lack of

de-ire to learn (28 percant) and lack of willingness to work (21 per~

cent). Some of the students were described by this group as unin- .

terested and unmotivated. _ . EE T

(o)
\
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I think the atudants are lazy, not profeasional in
attitude, decor, dreas,.appearance. whatever. I1'm
very down on students' and consequently I don't think

" sthe students Llike me much, I think they are sloppy

in their "attitude and expect a degree without really
trying. They are aloppily dressed. 1f I was a
patient I.wouldn't let some of them near me becguse

w of the way they look. I don't think they think of

.

patients as patients but rather a punch card on a

‘technique, one step to get thrgugh (Full-time). '

I don't think they're willing to 1earn. Apparently
they come to school with too much money or something.
In fact, look out in the parking lot. Their Tars

- are bigger than the faculty. I don't'know exactly

2z

why they. come into dentistry: If they qhink it's
qoft and they'll make lots of money, they're in for
a rude awakening. (Part-time)

O

. e ) . . . X - .
A number of respondents tempered their complaints about students

1

with possible reasons for their, lack of motivation and interest.

sald that the facult&.members themselves are to blame. -

G

I think that a.lot of it is the fault of the fac- . '
ulty, what some students are hard to deal with !
bacause there is a lot of negative teaching being
‘déne. On occasion, a lot of sarcasm and ridicule

is given, especially in front of patients. This

is poor teaching. I'm sure some fdculty have

turned studente off through their arrogance.

. (Part~time)

'They are far more prepared and 1ntelligent but

they don't work as hard. We don't push them,

. It's partly our responsibility. I feel the fac-

ulty has to take some blame because we are not
expecting and pushing students to extend them-
selves, to ptretch their limits, (Part-time)

L 4

s

Some

A third concern, shared by one-fifth of the sample, was a decline

in moral, ethical and professional values among studentai'

¢




1 got concerned with hady characterl that are here.
. You realize there ar ‘;ome poople just doing any-

thing to get oGt of h 1 was more concerned to
actually see some of th. Ptuff they were trying to
get away with and didn't really care. . That was a
big concern to me. I guesg I had the hope tiey
would want to do their best rather than trying to
,'get; by on the minimum. (Full-time)

.
(V4

An intereatiné explanation for a lack of moral and ethical values

among ptudents_wau offeréd.by one respondent.,

As a studént there is a lot of temptation to take

the short cut, get by the .faculty member, or pro- .°
vide treatment on the minimal level of accepta-
bility. When you get out you put more rigid disci-
pline on yourgelf and improve. But in school it

was a matter of learning how to sirvive. I'm annoyed
when I see it but I remember I was the same way.

Your first priority is to get out. If you cgh get
by with something and not get called - do it." The =~
system encourages that. It's a demanding education
and puts a lot of demands and pressure on students.
Three years is a long time undeg stress. Any truth-

- ful student will admit that along the, line, somewhere
in his profession, he cheated. He had to. You
didn't 1like it, but 1if you couyld you did. The re-

| . wards outweigh the consequence. '

One final area. of concerm expfesued By the Qample Qas the lack of ®
: profﬂssiqnal cogpetence in some of -the gradua;ing.studsnts. Bléme for
a dég;ine in the qﬁality of graduates was placed on factors such as
lpwer standards, curriculum and class size. Each concern is 1illus-

trated by one of the comments below.

FPURRIUPIPY R R RURNE R WY -

If you come in here, you'll graduate. Students
know that. It would be nice to have stiffer stan-
dards., The administration jis lax. They coddle ’
the flunking student and that attitude lowers the
standards of the entire class. Some who have grad-
vated from here are so incredibly poor I wouldn't
let them work on my dog, as the saying goes.
(Fulk-time) g

- .
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I'm concerned that the clade sizedis g0 large -tUw.
J dents don't get the training they ®hould. They

v . are Q}noat'herded around like sheep, there are so

many. . It's 2ard to know what kind of dentists & - ’
~ we're graduating these days, (Part-time)

Students don't have time to pursue in detail any
cet of their education. By the time they reach
~“the fourth year they take it easy when they should
" be picking up loose ends. Maybe they're burned out.

Thegr second year 1s overwhelmingly difficult.:
Balance in the curriculum is a problem. In the end, '
it may affect the quality of the man we send out to f
the public. (Full-time) ' ' - : .

L)

What pattern oflrelationshipgAdo you ‘try to maintain with students? -,

Among the total sample, 62 percent characterized-thelr relation-

ships with students as'cprdial or informal but not personal or close.
Several mentioned consciously tlyingrto have 4 working relationship .

with students because of their own experiences as students or faculty.

v

I have an informal relationship with students.

They call \me "Doitor,”'but I don't feel I'm 8o
strict with them ‘that they can't relate to me.  *
If they have an issue or problem, I feel that °
they can talk”to me about it. I've mellowed
throughout the years. I was not like this in the
beginning, but I've changed because I've found or
feel that students learn more from you if -they

are not threatened of afraid of you. .(Full-time)

I want them to like and respect me. I don't be-
lieve you can teach through fear. Now some
people here think you can, but I do better by
understanding. I don't think psychologically
you gét the best performgnce out of anyone held
under your thumb by fear. (Full-time)

Others felt that aﬁe dictated, ‘to séme dﬁgrec, the kinds of rela-

tionship) one could form with students. Both youth and maturity appear’

to;have their advajtages and disadvantages.




o

- with students as informal and more personal. This group often de-

I'm ¢lose to their age and 1it's easier to communi- o
. ' cate but also, harder to maintain respect. I try o
) to emphasize uy background and experiences despite -« -

& my” relative youth. (Part-time) . : ‘
‘I've got quite an age barrier batween me and my
‘students which causes some distance and formallty.
As you get older, my observations lead me to be~:
lieve it gets harder to'maintain close relation-
ships and relate to students. (Part-time)

\

.Nineteen percent of the sample characterized their réiationshipé
' * .

*

. pcribéd interacqionafwith studengh in and'outaidi of the classroom,

discussing such topics as career plans, school 1gsues and personal
| , A .

; concerns. Inter,‘tingly. egyeral facﬁlf&-members*almost.onlogized

fgr their closer relationships with students, although a long~-term P

study of faculty impact has shown that this particular skill correlates |

9
highly with studenta -academic success and positive attitudes.

Maybe I'm more informal than I should be. I have
been criticized by faculty for that.. I don't
think the .aloof approach is effective. 1'll stay
as late as it takes.. I like to get actively in-
, volved with students, in and outside of classes.
I'm not uptight if they call me by my first name.

(Plll-tima)

I &ry to -encourage them to quéstion me without fear.
1:go to their programs and will eat lunch with stu-
dents in the lounge or have coffee with them. Stu-
dents aren't such bad guys when!you get to know
thém, They are surprised at first by paisonal in-
terest in them, thoughm «(Part-time) .

Finally. facult:y m&h%ers‘Vho saw themselves as.formal or’ d:l.;t:ant

and those who said tﬂhx had noxspecific pattern in relating to students

P
» o

_each comprised 10 percent of the sample.

t

w4




I ‘believe: familiarity bteedn contempt. T know

“very fqu students personally and that's fine. You ,
can get into trouble. It's employer and employaee '
and I know who is who at all times. (Part-time)

It depends upon the student. In some instances
" you can' be friendly, go easy. Some yqu  have to
be dictatorial and stern with. You have.to feel
out what works with that student. I don't use a
singular pattern. ‘1 try to:.adjust to and deal

with each student as he presents himself. (Part-
time)

.

/ .
- t

- : ’ oo
What would you most warit to hear about your teaching from students?

-
-

As seen in Tabie VIII, when faculty members were asked what they
would like to hear about their teaching from students, the major goal
mentioned by 54 percent of the grodp was that students would feel they

had increased their technical skills and knowledge of content through
. . o

their association with the respondent. . - ~

v . : *

I would want to hear that'i gave them the best

possible background in the subject areas. I'm o :

not interested in whether.they like me or not.

It's after they've been away. Can they-see things.
{n perspective? Then I wggt to hear what they '
thought of me, (Full-timgg

I would 1like to think that they learﬁq&.aomethingi
' l that they profited professionally by being asso-
ciated with mé as a teacher. (Full-time).
.That I taught them what they need to go out into,
* private practice and be more effective would be’
gratifying to hear. (Part-time) e . *
0ne~fourth of the sample expressed the hope that students would

perceive them as accessible, 1nterested in them, and helpful.

I'd want to hear I took the time to teach them, I
was there, willing to help. and students could ask
me for assistance without fear. (Full-time) o




) TABLE VII

What Faculty Members Molt Hant to Hear About Their Teaching

From Studanta. by Percentagos.

(w122) . Full-tine X
Variables
Learned Content and \
Technical Skills 53
Accessible, Helpful 30
Knowledgeable in

. Content (Faculty) o, 21

. Challenged and Set . - re
Quality Standards .- 18
Personally Related
to St%gynps _ - 18
Fairness o 20"

Note: Percentages do not add to 100 perce
response amswers to question.

4

Part-time %

“Total %
13 24
16 "» .j 19
" ~
P20 19 -
!
J
13 16
7 13
\ \

\

t due to multiple

I'd 1ike to hear students say I hglped them. If
they didn't understand I'd “want fo hear that I
took time to.explain it to them/without bruahing

them off. (Full-time)

B Y

. T want theg to feel I really know what I'm talking
-about and am able to impart that knowledge to tham.

(Full-time)

.

The ‘main thing 1s am I knowledgeable in my field.

It doedn't matter if they think I'm interestidg or’

> dull, That's not aignificant to me. Rather, I

want to hear\that I know the material backward and

forward., (Full-time)

& *

i

One-fifth of the é;oup said that they would especiélly like to be_

perceived by the students a#é being knowledgeable in their content area.




Anothq; fifth of the sample £nd1cated :hat~thuy would like to hear

that ' thsy hﬁh ch&llqued studenfa on uet high atandarda 1n thc quality

»

of work they expected.: RN

’tk:, o
2 . :. ) \

v I ﬂ‘t&ke to hear that 1 stood f'r a high 1eve1 of .
quality - unvaryingly. (Full time) o -¥'l'1 N
N - NEE :
When I-was in scnooI there were hoiges and‘bears. iﬁ' b
Bears w&;e tough but fair;. horses you rode\througb |
dental aphool.v I woul@n t want Lo hear 1 vas a N
horse. \(Full-thme).-;\\ m . . .; - :

» ‘I - ‘

were cllallenged to‘learn. I~1like"to. spatk’ 1ntere9t

/// I'd like to provide anrenvironment\in which atudents
¢ and 1nvolvefﬁent in m}i matetial. (Part-time«)

b -
» '\
3 ‘. .

Finally,'lé_percénq of the;ggmp;é.1nd£catédg;hat they would. like

to hear Ehéi they had tteaﬁéd étudénts with'respeét'énd had commﬁni~
. . .
cated effectively with them, not on y as. professiona&s but as persons.

.a,r-‘

. ﬁeings. (Fu11~time)

' 18 highly important, ‘1'd wdnt to hear that I ca;ed '
about them as individuals, as persans with needs.
(Full—time) . A T

I havetbeen impressed by tije way I'was taught. One- :
professor had "formal attitude, maintaining a stern, L
distant, benevolent dictat@rship. Certain parts of '
that I rasented._ I became|exposed to a man else-

where, an outstanding clinician and’ teacher. I

made a trek out to see how he did it, One thing im-
pressed me.. I've repeated it before and I'll repeat

it now. A pat on the back is worth two kicks in the
rear, Nothing will promote and stimulate interest

more than -- or as well as -- encouragement. Perhaps-
some students need to be knocked.down but you lose
something in doing that. We were all students once.

Why shouldn't students get respect - they deserve it'
as much as faculty do. (Part-time) L

W Y




ATTITUDES TOWARD DEPARTMENT
._ ‘< L e .q .,
Three quactions concerning dapartmental aatisfaction were inciud- .. s "
l . . * .
ed in tha 1ntervicw format. First, faculty’membera vere adked to tell ,/ v ’

what 1t was ke working in the depgrtment in~tetms of departmental .

- .

morale and "esprit de cor ‘ Thay wetg then asked to indicate de- = = &

ing improvement within the depa S L

Hoﬁ is the spirit inz%ur%ggpaftment?’

How aatisfied are;you as a member of your department?

Responses on spirit and attitude within departmentg were positive, . ﬁlﬁﬁif%”

s ) on the whole, with full and part-time members expressing quite
» Eimilar sentimenta. As can be seen inh Table IX, 39 percent of t‘
total sample felt that department spirit was "good." ‘§ggﬁ£ﬁdenﬁh¢£§ii;ﬁ. A

ing into this category generally commented on bothfthe*ontﬁf;ndins ' " _ -

strengths -and major weaknesses within th; d.partmentx'“An additional

: 36 percent of the sample chgxaetefizcd-sgirtt ‘a8 "very good" ‘or "ax-

. cellent., Raqpondents in theﬁh categoriea tended ‘to highlight only Ty
.‘ RN ’
. the strengthb”ﬁf theizaggge;tment and their own positive attitudes to-

wntg ﬂatﬁins 1n the department.

-

" On the other hand Z1 percent of the aample described. the spirit

.;_f___in their department as "fair" or "poor." ‘Respondants in these two
tttédories tendad to highlight weuknéégaa of theii dapattﬁent or nega-

Iy tive pernonal attitudas toward some' napect of the department. Part~-. -~

. _time respondentu tended to be 1ess satisfied with their department

_than full-timg respondents\ ) _ o - T : e




TABLE IX | “oo e,

’ Attitude Toward Departmept es R orted by Faculty Members,
2 by Percentdgﬂe. , _ jr

Y --\\':k_ . .‘ 3 . - . . 4
: (N-122) T U Full-tine ¥ "i*fa"fe.«.t-i_mg,_ 47;» N 'l‘ota‘.l. X
. . . . '%‘-. . . .. . N L - :" :; . . 1‘
Variables = =~ % R :
. . . N » s -. - - '.41 . ' ~
Very Good 1AL L 2] R
L Geed T g T e g
. Fair © - .: ;‘;:lf34;i4 | .99 o 1_15.;; (h.
Po‘yor” :;l.’ ' | . e . ' . 4 . d : B 9 h B + 6 ) ° :
Other-or No Response o 8 =.'F. 0 5 |
:_Note. Qolumns may not add up to exactly !00 gercent due: to -
rounding off of decimais. . - . .
] ~ . " A . .~ . R
) . - ) i _‘ o ) ? - 1 ] .
'_ 13 ~ - . . .

- What ar'e the gteatest strengths ofAyourfdepartment? .. *
) . , N . R .
’ Specific comments on. depattmenbal strengths and areas. needing im- -

N
,provements were not,aought durijg the first phaee of the interviewing

'proceas. ‘ For- thi. reaeon:\Qesles X and XI show just 82 faculty re~"

’ f , 7

_ sponqes to, theee ‘questions. . This-simply indicates that approximately
'one—thind of the total sample were not aeked to dhumerate either
 the cttensthe or weaknesses of their'department“%hen interviewed.-';x- :

.The departmental strength moat often ind!cated by respondents (37

, percent)"hs the de&ication and cooperation of ' the faculty members in

_ their department. The aecond major strength indicated by 27 percent

\

Q{of the respondents, was closely related - namely, personai relation-

f;ehips tmon& the department's faculty.




. . TABLE X
; »

Departmental Strengthe 48 Reported by Faculty Members, by

- ‘ Percentages. _
o (NeB2) L, Pulletime % Part-time ¥ Total ¥ - <

il Cooperation/Dedication ’ \ ’ R
~ of Faculty : _ - 56 S 19 37

/;;)\ y Personal Relationships . S .
Among Faculty | : 26~ 28 77
; ' . Departmental Leadership 22 C19 - 21
’ «ﬂ'Comﬁunicaticn : o 34 W3 o 22
‘ . Others + - 14 19 16

";' » . ) . . i

No reSponee * » 3 ' 8, . S

- .

+ ‘gthers in¢lude support, services, space, academic freedom,,'
) rriculum improvement, :

o »

o _ * Appxoximately one-third of the total sample were ngt abked
to. indicate, 6pec1fic departmental strengths,

[y

-Note. Percentagee ‘dornot .add up to 100 percent due to-the

_,ﬁ'z-'l-'f %muitiple responses give; to the question., - .
W - Part-time faculty play an important role “in our
L - "department We are considered as essential as
- the full~time parsod. - (Part-tdie)
e ha -~

The esprit de corps is excellent. Colleagues enjoy
a close working pelationship, oud responsibilitiea

"7 are broadening gnd our curriculiin improving.
4 a{Full-time) .

)»,a

. I think ny relationahip with my colleaguea 18 ex-
® cellent. We cover far one another's classes if )
: necessary. People are willing to share research
materials or materials for courses, 1'd characterize ’
. us as a harmontous group.. (Full»time)
Very good. EVeryone geta along and qooperatee with e,
averyone elée... We even make a point. to -eat lunch’ !

, o together on the’ day we ceme In. (Part-time) T
: 'y ' B . ‘y -
‘ | ,' ’ ‘ Qw ' ’ .
- ?TT N ' . N 'I* T " »

Qﬂ—«
s .

"
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For another 21 percent of the sample responding, the positive .

.

A *

1eaj’fship of the department ‘chairman stronsly affected their attitude

Lthelir chairman 8 prestige in academic circrea, -fairness, dedication,
.7\.- » o

open connpnnication and loyalty to his faculty,

”

_ Our department is relaxed yet active., Tt's full
of knowledgeable people, It's: important to have
a ggod department chairman. That's wHere your -
attitude is formed toward your department. Ours
makes you work., He has the ability to get re-
sults and have you enjoy it at the same time. .~
(Full-time)- "

7.

I'm pleased with the administration of “our depart- -
-ment., There is great atrength and flexibility,
Part-time are not belittled, thought less of or
treated like second-class citizens., (Part-time) .

Our. chairman gives opportunities to stand' forward .
and be recognizéd, He has great credentials and
is an excellent boss. .Although he fules with an :
iron fist, he i highly supportive and is con-
cerned with our advancement. (Full-time) y

sy . . . ¢
! N .

Finally, 22 percent of the.full-time people pointed to communi-
' P PEEY ' . % . ) .
' c:Zion within the department as a particular.qtregth. Interestingly,

»

\ : : ' ' : : . .
only one of the part-time people.mentioned this as a particular

strength of their departpent. , a . T
s : _

\ q - . : . ) '-b
.

ue have open communication between dll our depart- )
“ment members. If something will affect us and'we

- should know of it, we are always informed. (Full-
.time) :

0

1 think we have the best department in the School.
There is open communication both betWween the de-"
partment members and the- faculty and students, .
The department is like a. family. (Full=~time) . s

ot

towerd the department. Respondents in thil category of ten pointed no :




What are grgag in which your department needs ;ggrovement?

.The greatest copcern among both full anq.part-time reapondente

who. indicated areae for improvement involved.departmental leader~

O

-

ship, as can be seen in Table XI. 'Excerpte from several interviews

A

{1lustrate faculty attitudes on this issue.’ .

1.

My solution would be to fire the cLairman, we're
separated in mind and space. There is a lack of
leadership. a lack of integration. ' (Full-time) -

- We have a lack of leadership and direetion %n our
depnrmne . Our chairman does not encourage and
push for his faculty. There is no support for .

< promotion. [Fhere 18 no recognition for work you ;//7
do within the department. (Part-time) R
o The chairman is too lerient. He needs to take

initiative, set goals and give more direction to
the faculty, He needs to be more accessible and

" available to students. (Full-time) 7 . &

~

Departmental and 1nterdepartmenta1 communication were cited as

areas in need of improvement by’ 27 percent of the eample.'

- . IR YN
v e -

Cooperation between thia department and other de—
partments is at 4 minimum, I think it would be

_better for the School and students if there was a .
great®r degree of cooperation. Also, there are
few departmental meetings. Too often faculty: make
changes in techniques and procedures a don't tell
the rest of the faculty about it.” Without depart~
mental meetings the part-time faculty member is

"Jeft on the outside. I think cooperation and com-
munication to both part and full-time is needed
because -often studen®s tell me when a new pro-
cedure is going to be used. It's more than a.
1ittle embarraseing. ~(Part-time) o

We have a great department in 1tae1£. There is i
poor communication between our department and others,
though. |It's almost like a snobbery. Studenta are
. caught in the middle. Perhaps they can't ‘treat a
. patient efficiently because of it. It's unfortunate
because it hurts students, staff and the School in
the long run, (Part~time) ;. L g

LN

13




- O OTABLE-X] .

Dapartmontal Areas For Improvement aa Reported by . Faculty
Membera, by Percentages, :

(N=82) ' Full-time % Patt-time.%‘_'Totai‘Z

Vafiablea ‘;- |

Leadership - 2. ¥ 41 - 31

Communication 'E 18 L 41 . . 27

Lack of %upport | { : : !
~ Services or Space 26 6 18

Staff Management or .

Lack of Staff - 18 - 19 . +18
Lack of Recognition 0 ' 34 13

: . . / e e

Others + . 26 6 .18

"No Response * 14 ‘ 9 L 12

+ Others include lack of equal and quality standards for
student work, faculty dierespect toward students.

* Approximately one~tirird of the total sample was not asked
to indicate specific departmenral weaknesses,

the' Percentages do not add up to 100 percent due to the ’
. multiple responsee given to the queation.

- _ o .
faculty and poor staff management were each indicated by nearly -one-

.

fifth of the sample, . Eacthf these,¢oncefna is mirrored in oné'of.thef

-

following‘quqtatipns{

e Some departments sit with far tao many chairo not
even being used and faculty just’ marking time with
no students to supervisa. In our clinic we're

- filled to the brim daily. The bread and butter de-
‘ ‘partments have.the least spaee for students and the - -
* last of the monies. I don't undgrstand why pur de-
- partment is 80 low an the jriority list., It 1s a
" source of irritatién to many faculty. The sense of
lpriorities ie pot fair. (Part-t‘mei‘ - b .

1ssues guéh as lack of ‘support services, épace, recognition for L

——



~,

We had a problem with shortage of faculty, ‘The
"prestigious person" was gone a good deal for
\ speaking engagements and faculty were expected to
. cover. It was béttering the individual but it got
" very difficult for the rest of us. There was no
one to refer gtudents to and to make important de-

cisiong. Our departuent is sorely understaffed.
(Part-slng) .

’

We have problems w&th tos many part-time faculty,
. They bring practical experience but gontinuity is
bad. There 1s friction among faculty
dents to do things in different ways., It qonfuses
and frustrates the students. (Full-time)

w :
Finally, departmental problems such as lack of equal 3nd quality

standards for student work and faculty diaréspect for students were

described as areas needing improvement by 18 percent of the sample.

Fall-time respondentﬁlwere far more 1ikely to cite these concerns than

part-time people. . ! »

In general, we have a dedicated faculty., 'If I have

one criticism it is that some faculty don't have
patience with students. They seem totally unwilling
to listen to students or sit down and talk or explain
something. When a student has a- problem that's when

he wants to talk about it, not tomorrow when it's
ehind him. That's when he's going to learh., If

you put them off or tell them to make an appointment,

you've lost the moment to really teach. That's

where some faculty fall down. (Full-time)

I don't think differences of opinion bother me --
~— +1it's just the varying levels of qualixgﬂdhd standards
| in one department. A few faculty allow. less than.
» quality work to go by. The department hasn't dealt
' with the problem. = (Full-time) '

SCHOOL OF DENTISTRY: SATISFACTIONS

*

. To ‘determine whether personal career satisfactions and dissatis-

factions were in any way related to general satisfactions or frustra-

14

tiqﬁsfwith the I.U. School of Dentistry, two major'qugstions were

\




62 | o ~

included.' Tb‘.firut aakedlréipondentu for their views on p9l1t1V’
' anbécts of the School. Thay were then iuked to describe their major
/f ~ concerns or dilaatiafactiohs with the School. As in‘the.area oflcarear'-
satisfactions, responses were often of a multiple nature. although 12

percent of the sample offered no satisfactions:and 10 percent regia~

tered no complaints at ail , )

> e . . . i Q

What aspects of the I.U. Schoél of Dentistry .

are you satisfied orAplgpsed with?

Predictably, there was some overlap between éareer&&ng institu-

. tional satisfactioné, as can be seen in Table'XII. Relationships with

-

colleagues and students again surfaced as strong sources of satisfac-
tion. In addition. the full and part~time faculty appeared to be in

close agreement as to their major sources of satisfaction with the in-
: K
stitution. |

Nearly half of the total sample regarded the challange arid intel- :

lectual atimulation of. an academic environment & a major benefit de-.

* [

' \ .rived from their association with the School. The quotations below

illyminate this theme,

~ !

“

o



,  TABLE XiI

éati-fic;io } With' the L.U. School of Dentistry as Reported
by Faculty bers, by Percentages.

(N-122). ' ,' Full~t1?p )4 fart:£ime X Total %
Variablgs . | |

Academic Chalienge: . 49 49 49
Relationship With '

Colleagues or Department 36 25 32
National Reputation . !_:. | 38 15 : 30
Relationship With  ' :

Students 26 33 29
- Academic Freedom 22 ' 16 20

P

Relationship With,
Support From

_ Administration . 8 7 7

Physical Environment 5 . 4 4

Note: Percentages do not add up to 100 percent due to the:
multiple responses given to the question.

-

e il

I've been given as ‘much responsgibility as I could'
. g handle. I've been given opportunities to teach
~ clinically, lecture, write. It has been a very

Interesting and stimulating place for me. (Full-
tine) ' :

“ Working here las made my practice more interesting.
{ I've even taken additional course work. The chal-
lenge of teaching and Being able to do'p?st~grad
work has been fulfilling. (Part-time)

I've gained as much as my students. Practice alone
is isolating. Formal education has filled an -
absence I gensed as a practitioner. It Reeps me
_abreast of new thiﬂhq happening. (Partrtime)

My professional life is my hobby. I enjoy 1it, I
really do. The salary 1s not keeping me here,

Some peoplefplay poker, some chase wome . I enjoy
meeting .and working #ith the people here, designing
projects and teaching., (Part-time) =~ . .
. ok

v f

n . LY ‘._’ . ﬁ/\ - ‘ )
s A A '

4 ‘ '-:( ‘ "'.‘ ' f“‘
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Closely tied to the stimulation and challenge of academics was

@

<  the second key gource of sat;sfd‘tion among the sample: wbrking,and
. . . : -

Interacting with colleagues. Aamirﬁtion vas expréesed for the profes-

. v~

A | ‘aional and academic quélifi@a;ions of the staff.

-~

'S .

There are'a number of quality faculty on the staff
who have fine reputations and are nationally known.

(Full-time) L .
0 R - . g
- . I bring problems from private practice in here dnd -
. ' have pros to help me with them. (Part-time) '

. You ,have relationships with colleagues who are
more experienced and seasoned, who have a great
R deal.of knowledge in their areas of expertise and
i are willing to ‘share it with you, (Full-time)

i

'_ ‘| , Other respondents focused upon the personal qualities of their
colleagues that. they held in esteem, |
T ., Indiana is a nice place to work, because by and
i large the faculty and staff provide an easy-going ‘
and friendly .atmosphere, [Faculty seem down to s
' earth] no one takes himself too seriously.
. (Fgll—time) i
I enjoy my colleagues. There are groups within-
the School that are like a family. They are
people who really care about each other and about
Indiana. (Fq11~time\
b | 4 |
A sense of strong identification with\&he School of Dentistry
seemed to permeate many of the respondents statements. Several fdc-
e A _
ulty members referred to the School as "family" and many expressed per-
sonal pride in.the School's past feputation as well as personal con¥
\ . cerns for its future. 'I'hirty percer: of the samplil:lndicated that the
-\\\ solid repuuaiion of Indiana 8 School of Dontistry was a factor they
- , vere particularly proud of Those who'mentioned the School's reputa-
t ' ' :
\\\ tion often pointed to well~known faculty members, or research, 1'
\ , ‘o - “ L ) ’
"
Q ¥ * o : .‘/()
RIC . |




-concerns for the institution,

. - R Te .. ‘ 65 .

, v | . . .
textbooks and papers writtem by memBers of the institution. It should

be noted, however, that a number of faculty members who mentioned the

S$chool's reputation -as ‘a positive aspect also expressed concern about

the'possible waning of  that reputation when asked to describe their

-

‘1 enjoy association with a School that is known
nationally, that has a solid reputation. (Full-
t:ime) )

The School enjoys an excellent reputation in the

- country which I can see at national organizationa.
(Full-time)

There 18 prestige associated with the fact that you

‘ are teaching at I.U, I think patients like to know
. thelr dentist works in a teaching program. "It puts

them at ease, and they.know they are going to some-

l
one who is involved in quality education. (Full- \
time) o / (

Faculty should be well pleased here at I.U. We \
have a strong international reputation. We have an C

excellent Dean and highly competent faculty, (Full-
time)

A\
As in the area of career satisfactions, relationships with stu-

dents figured as a source of satisfaction in terms of respondents’

association with the School. Contacts with”studenta both.in and out

-of the classroom, in. teaching and research activitiae were frequently -

f"r‘ported Respondents also cited their pleasure at seeing students

- succeed in professional endeavors following gtaduation.

.

A final area of satisfaction shared by 20 percent of the sample

]

-was a’ sense of academic freadom. Respondents described the feeling

I

of nutonomy, personal conttol and flexibility in their teaching and

"1‘
research activitiea as particularly satisfying.
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: I enjoj the amouqt of freedom I haVe to work 96 1

my own program and divide my time as necessary.
(Full-time)

I've had complete freedom and latitude to- develop" B
programs and courses. The Dean hahbeen very
generous in allowing that freedom, (Full-time)

¥
LT

'As far as research activities, I have had complete
freedom to 80 in the direction I chooae. (Full-
time)

-, .

. '. ) v

) My work here 1s flexible. I do pretty much what I
want or see the need to do., (Part-time)

-

What are aspects of the School of Dentigtry that are frustrating:

that you would like to eeo chaqged or‘impré\ed? o ff

Y
When dissatisfactions with personal careeX were compared with dis-

satisfact)Pna with the Schooi of Dentistry, many similar themes emerged,

var&ing somewhat in fank ordet’of”iﬁﬁbftauce.
More than pne-third of both the full and part—time faculty groups
cited a sense of decline in the qua]ity hf education offered by the
gc&oq} as their major source of concern (Table XIII). Io their com=
ments, respondents closely interrelated the factor of a general decline
in the quality of education with the effects of financial cutbacks on
the faculty, the students and the School 8 professional growth.. Fac-

ulty shortages, increased class sizes and lack of resources were cited

as critical problems. Theae concerns ‘are made explicit in‘ghe follow-

ing quotations. : .

ot e e e et ———— ot e o
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TABLE XITL N

!

Dissatisfactions With the I.U. School of Dentiatry as Report~ “
ed by Faculty Mémbers, by Percentages.

4

. (N=122) | Full-time ¥ Part-time ¥ Total %
"VafIEbleg ‘ 3 ‘
Deﬁllne in Quality' C T
Education , 40 36 ' 32 .
Effects of Cutbatks :,. - 48 \' ' i3 | 35
Salary/Bennfits 27 : 38 . RS
Other * 14 36 22
Administration - 23 16 c20
Interdepartmental _ _ , L4
Communication : 18 - 24 20
Lack of Time _ _ é7 - ‘4 : 19

’

~ * Other responses included lack of recognition for part-time
Eacultyl complaints about curriculum.

Note: Percentages do not add up to 100 percent dua to the -
multiple responses given to the question } &

1 - hd

My biggest concern is increased enrollment. It has

' truly affected the quality of edyfation.  Today yod
can't know the students. I've seen adverse behavior
by students. 1'd attribite-it to lavge group dynamics.
When aloneé, each may be/a warm, sensitive, caring per«
son. Put them in a large class and you have to work
very hard tqQ maintain rapport. It seems to be getting
worse, We ﬁ!adrto put a great deal of effort inté - -
changing our teaching methodologies to deal with in~

" creased enrollments.; (Full-time) : ¢

From what. I observe, our faculty are overburdened"
I don't mean we're dying from overwork, byt £rom the
standpoint of an ideal academic environmert where
reading apd research is called for, the environment
18 1busy. 1It's lousy because of the pressures of.
other priorities.- It's a gonstant battle to deal

@ wvith everything you're expected to do. (Full-time)




LN
. You want the very best people for teachers, yet '\

(. 9 ', ' o

1

, 1I'm concerned about our rapid loss of quality fac—- .
ulty. Will we get quality replacemefts?* I'm T .
pessimistic. (Full-time) . LI -
There are never enough fundd for research, equip-
ment, resources, additional faculty. (Full-time) . -

Another factor mentioned as dontributing to a possible decline in

educational status was faculty 1nbreediqg. - ' : -
_ 1've always ,felt this School 19 somewhat: inbred.”
A Nbt. that people aren't qualified. Outsidery{/ﬁow—
' . ever), would give a fresh viewpoint and new yisiouns
' - to the S¢hool. We need outside blood among adminis-
.tration and faculty alike< (Part time) -

. ‘ ‘
The 1issue of low salaries .and in the case of part-time facwity,
no benefits, was reported aa‘afﬁéy source'of'diéaatisfaction by 81 per-

éent of the sample. Several respondents voiced dismay with their per-

LN
v

sonal éilqries: . . o v
N Salaries are the lowest 1n the Big Ten. lower than
” many dental schools. It's nice to be recognizéd
. for doing a good job. It's totally upside down.’
you can't atgract them, Money is not a main moti- N
vation, but 1t helps. (Full-time)

Something ught to be worked out for part-time
people. Cartain people have put a lot of time and
energy into he School. Some employee or ‘retire- .
’ . ment benefits\would at least make you feél your ;//f“
) - efforts were révognized. (Part-time) '
14 . N
C/*Wﬁén you pﬁq&in'eight/plus years of:school and work _ 2
go. hard you |expect more. What does this state con- A
. sider as impbrtant? State funds are just not forth-
- coming. I guess patching roads has priority over |
saving teeth. (Fu‘ll-—tﬂne) _ , o : L

. g ) . :
‘ Other facult‘ members indicated an interest in supplementing

their salaries wifh'intramural practice. Many complained that some

fu11~time faculty were allowed practices while othere were not.

| }‘,U
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They mentioned need for a aﬁecific and consistent poliéy 1in th%g:re~

. 4

g.‘.do . o ’ i ‘

We feel our salaries are marginally competigivé.
1f competitive at all., It creates serious pro-
blems when recruiting good people. I had’s pri-
vate practtce privilege in a former appointgent.
I have not.had -that privilege here. Some on.the A
staff do have it; -I've researched that, I think o
the Dean is inconsistent in that respect. I would . .. - * . ..
want my full-time faculty, to maintain clinical . ~~ - - - P
skillg, I really wish I pould see patients.. It's - ’
a crazy game, You become competent clinically and
are asked to teach.: You teach and are .asked to .

(  8top practicing. Weobecome divorced from the
.thinge that made us what we are. (Full-time)

Faculty are leaving because of salary and lack of

resources. Maybe everything should be more fair

across the board, In @ome departments four days

equals-full~time, in others five. I work nights

to maintain my clinical skills, but it would be p" -
better 1f I had a day.aside -for clinical work, '~ N4
Rules are not the same for all faculty, and I : K s
think that hurts faculty morale. (Full-time) !

had

One-fifth of the total. sample 4ndicated both administration and

departmental problems as squrces of dissatisfaction. The full-time

[ 1
\;;Zﬁrty menmbers were somewhat more ‘likely to complain about the admin-

. 1stration, while the paré‘time faculty peop1e had more departmental-

criticisms,

Con?ern was expressed by some foculty members_over the lack of

direction, visibilit, leadership and communication from the_admiﬁfh-

¢

tration. Ce i .,:ff

" We need some direction as far as'policieé and pro- _' f; R
cedures for each department, .. We need leadership o,
from the Deaj‘s.office down. (Full-time). . .

. . A
a N

e




S — <i A Eirm 1auder with firm decision~making skills
L . would help, ~ Communication between adminidtiation e -
v Co - and faculty and depaffuents 1s low. Thexe s a - .. ‘
B et 'eomplete lack of dialogue._ %rart timg)w- N e p
- -
_ ;. We once were dedicated to excellence.. ‘Tdon't. know
v ' Co ‘what our mission, our’purpoae 1s. now. The adminis-
' * . tration does not seem visible; they re not fighting : .
~ -and Pushing- for the School. This administration is L (‘i
" not dedigated to excellence..- (Fpll~thme)‘ R -
- e - : N
. T - ;I ) . .- - ’ ' .
Faculty dissatisfactions with départments appeared to mirror their e

concernb with the adminiatration. Lack of departmental and interdepart-'
: " 'l

_egcribed as~the major concern,

AN 118 considerabry fractionalized. 1It's o

DR difficul,.to develop programs that are broad -- : B SR
e spanniﬁg?several departhents. Petty jealousigs . SR I

jtoridlity interfere. Departments fedr - - . - g

‘)" . and aar“

. _ - N !loqa. ofi{dentity 1f they let down barriers and-- ' -
. _ S let 1:eas flow between departments. Even students e B
‘ ﬁend ‘té ¢think in fragments about the discipline. ’ RS J .
! T- : (Full—-time) : . _ , _ S - R 4
SR | , _/
. ' Methodp of communication are lacking. You easily . . ,,_7/
become isolated and lose confact with othbxr de- o - ,
partments, I don't krww ho& it could be corrected. ' . ' " .
We have too many committees and meetings already. o '
(Full-time) - . . B L !

1.0, 1s departmentalized~to the h!ndrance of stu- T o
dents. Thexe should be a concept of dentistry as ' Ty
a whole, £} (n by departrii:1. We've got a ba'k~ L T
war iy way of doing it (Dururt’me) - e

-

. em———
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In the near future, do you have sny pérsonal . ﬁ'“-";'§;"_f L

) protessional gOala you would like to" accomplish? A e
Responaes to this questiqp fex} into four major areas, as can be
seen in Table XIV. Several faculty memberq\ﬂggcribed wore thdh one e

'_;goll and for this reaaon percentages reported are in terms of multiple. '




y gi - responaes. Flve percent o£ the fu11~time and 18 bercent of the bsrt-
V3

J.

\time people indicated they nad no particular goals @& did notvrsapond

,. G of .
y RN - “,.. .

. to the question.’ ‘ : ”{" " f' | ‘";:
. \: : The major goal mentioned by 35 p&rc.ﬁ t;h)smnple was ‘that bf
's-‘ﬁ improving teALhing effectiveness. Improvements in studenc/teacher o
: *;  ‘l; communication, teaching techniquea and sids, and—course design were
frequently mentioned ~-  ' | ',* B R .
' e C ',
I would like tq further j commuhication skills,-:; N

.'; : “-but these ‘skills are nq i
L - do with what-I have. I'm
| | o student._ (Fu}l -time) *.

* iority here, soL . ¢
Wt ed in'the Jhole

~. ‘ : % .

My goals are related to my Xe:ching. I'd like tdM e
do¥ more with se&f~paced leatning and television ‘
courses. I've developed a 8yllabus, a manual for _
teaching, and I'd 1ike to turn it into a text for o N

beginning dtudents.  (Full- time)
. »

.
*

Dentistry § annual Teaching Conference as a positiVe first step toward
encouraging tedching effectiveness. More practical and lon3~term ap--

S plications of the tesching theories snd ideas’ discussed were auggested,-

foverer, * - . R
owever, o R : S ;

.. 1 am pleassdfwith the kinds of teaching confarences -

. h and specific geminars we have to keep faculty stim-

ulated in learning new things. 'I ‘think I've learned
a lot from them. I wish, however, we could take

..‘b' f" o back and apply what we talk about more réadily and
' . r) more specifically in the classvoom and in. -our tesch» _ L
.40 dng. (Eull-cime) - f: - »; _ .

\.'

- _ g Tesching conferénzzzxate a start.‘ They ‘have not _ .
e B reslly changed our approach’ to education, but it -
L “gets ys together to talk about our teaching .amf our
A o f sfudehts and as - such'dre worthWhile. (Full-time) R

SR NY Several faculty members In this group mentioned the’ School of s ?‘:.

.o .




TABLE XIV -+ | *
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‘Par8onal and P;p@essional Goals-. Cited by Faculty Memﬂkr‘

“ ' by Percentageek;ﬁﬁ o o » o 'y
B . P ,,t-. . . . ) ;J . .
o (N-122) LT Full-time % ‘Part-time X Total %
' . o Variables e
.o | Improve Teaching A & . . .
: * Effectiveness ' Y R
\ v - v ' : . l.'n. g
v ' Engage 1in Publishing/ = . T W oL .
-« " : Research'/l)egtee Work « 42 _ - 22 ' " 34
. T 'Y N L ) . ) .
L Othqr * . 17 49 C ‘32 .
PR - Petsonal/Family Related ‘ 18 . " 20 g '1§
S o ' ;partmental Improvementa 26 . b ' L ].7_ .
. 1';5.’ . Nq Goals/No ResponseQ* . .5 18 « : P‘\ T
4 ! K - . . . . . -
* Other reuponsea inclpded im roving private practice (part-— .
' - time respondents), 1eaving teaching. entering another S
) _ career. . :
’ ' . - . v .
. T .f' Note.‘ Percentages do not add up to 100 percent due to the
R multiple responses given.
.J . ’ ﬂl‘ '- Il ‘ — "—. . . i -
¥ o \ 7 . - l . — . . .
CT The second major goal of faculty was to. engage in research, pub- \
" 1ish1ng’g;‘degree‘wotk.. Again, the prbblems of: time and self-disci~ '
. » ' N p . A
, v = ' pline needed to accomplish such 3oals were visible in many reaponaes.
S I'd*like to sit down. and publtsh some articles. ‘ v
. cw © Plve- publighed three but I've let things alip and 2
R A & like to try again. (Part-tim ), ' i
. o R have not had time to docuent and iubliLh work .
% 7 "in 'the field I have done. 21'd 1tke fo have time .\
.Lh" “. " to test and publigh qhgﬁthings wg are doingy# ,
E ) \Q&gm@ - b R . N . i
-
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. faculty deqcribed. A .

L 4

o \‘ ” , A 73

Twenty-nine pequnt of the sample indicated that major, goals in-

\ : . - .
-cluded improving their private practice (part-time raspondents), leav— :

@ [

'1n3 tcaching or ente;}ng/another career, Part—time reapondents wa!e - ae

more likply to fall into thin_nptegory than full-timep ‘particularly- 1n

s terms of improving their pyivate practices. 'Quotationa ftpm several

1ntarviewa illustrate these varied goals. L v
\\ ) | . . .

I want to cdntinue to do’'good quality dentistry . .

Y My teachimg here helps to support that goal. I

want both self and. patient satisfaction. (Part- o
tﬁne) . Low :

I want to increase the size of my office. I would - J
not comsider teaching mora, pnobably less. If the '
department was more in favor gith the administra- _ .
tion and gbt more staff and better facilities, I'd

love to teach more. I'm not .sure I can wait for

that day to come, (Part-time) _ I v

»

]

¢ .
I've been rethinking the teaching thing. Friends .~
-are grossing what seem to be astronomical salaries.
"1 feel like I need a‘change. 1I've even congsidered
. other careers in'my dewn perioda. (Full-time)
Good people are leaving this institution, There'
‘are & lot of chafiges that need to be made. If

\\ things get really terrible I guess 1'd leave.
- , (Part-time)

D)

A third goal mentioned by one-fifth of the sample revolved around

@

more personal and famiiywtelated activities. More timeTfor travel,

family life, raligion, and finaﬁcial security were among the goals

-

4

S~ ~

. S . | -
At my.age I have no great heights I’ feel. the need - .

to climb. I want to maintain my family. educate T : R
ny children, sutvive. (Part-time)

Being " financially well off is a goal. 'That's Gﬁat’

1 want to reach.. I want a good life for myself /;;_*4~//j e
and my children. (Full-time) v e A o




\\\\ A Pt profeasional goa].mehttOnédnbx_26'p&rcent,of‘the full and
kb i . R * . / ’ . . .

"

v (3

- Qapercent~of the part-time’faculty was that pf working for départmental o
: - ] . a

improvements, | ‘ R C ; R
o» . A - q_. ", d

I would iike to encourage an upg%ading_of departQ'A

mental space, facilities and equipment, It would = S

provide ashetter working environment. (Full-time) . -

.t L

. - My goal 1s to mdke .sure our department providaa S
+ v+ the best dental {nstruction possible for the - -

e S 8tudent. We arelrespected, and I hope we continue.

to grow in that way., (Full-time)

v

Other goals mendioncd 1A§1uded gaining promotion or tenure, pass~ -

L4

ing spectalty boards, becoming\efficers of national dental organizaT

tions .or becoming an administrator or dep&rtmentAchairman.

N
. .

T' I'd like to achieve tenure and improve myself pro~ : . R '
. fessionally. (Full-time) ' -

. _ 3 .
I'd 1ike to get promoted, ultimately to chairman. ... R
You've got to publish and get involved. in ,com- : "
mittees, That's the way it-1s. (Full-time) \ o

. e

- I'm slowly working towards preparing for my . * ' ' \
" speclalty board. It's something I need-to o, .
- something always in the back of my mind. (Part-
. time) ' ) ‘

Finally, 10 percent pf ﬁhé sample cited no future pérsonal or pro-

fessional goals or aspirationa.'-Théir responses ranged from negative

.

‘ﬁ',poaitive in attitude, as . in the following comments.:

)

~

This Schoolihas tamed me. I hate to say that, but o
I'm not abodt to fight anymore.. I see no.use toN . '
hope for professional goals for this School, be-
cause nothing eeems to change. If I can seeqchange \ - : -
is possible I would be happy to work’ for 1t. I'm ”
Sorry to say.this, But I've hit the wall. enough
times and you can hit the wall only #0 many times.
. ;Inertia iﬂ.Very\pard to overcome. Our greatest
. Need is to create and know dur own'philosoqpy of
dentistry. (Full-time) ' b

. Tl » . ‘.
v o . , .
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The anewer is no to both aspactse of your question, _
No, I have no goals. No, I haven't accompdished

any goals. My accomplishments have been a dig-
appointment. (Fgll-time) :

I am content where I am right now. I really have
no burning aspirations.. I have accomplished many
of the things I set out to do. The personal- and
professional rewards I've received from my associa-
tion with the dental school have beeu very satig~
fying to me. The School has been a significant

and positive part of my life., (Full-time)

&




CHAPTER I

SUMMARY ‘AND CONCLUSLON

1

-The'findingg of this study are sumnarized below in term; of the
nine da}or_topics for analysis: (a) carcer choice - dentigttj; (b)
career choice <« academlcs; (c) eelf*assepément Bf teacﬁing; (d) atatds ;
of teaching; (e) career-satisfaction; (f) attitude toward students, |
(g) attitude toward department;. (h) satisfactiong with the School of:

Dentiatry; (i) personal and profeseional goals, Results are first

summarized for the grpup ‘as."a whole. Reapouses which descriminate be-

| tween the full and part time faculty attitudes are then reported. It®

r 4

should be noted that,in this sumhary percentages reported.wif& pot

- always add up, to 100 percent ag only the major findinga in aach thematic f’ ”

area are reported, S ; ‘ o o | 2#
(a) Almost half of the,faculty members sgmpled made- a decision to

A}

pursue a dental cgreer semetime during their undergraduate studies.

.\_More'thqn one-fourth decided in secondary achoel ‘or childhood“while a’

final 25 percent dé%}ded during graduate s¢hool, military service or

* after éxperience in another professidn. :

One-third of the total sample ohose dentistry becausp of the

attractive lifestyle possible ag a profeaeibnal. Part~tid! respondq?ts

*

were more likely than full-time to 1ndicate this rltionale. More than p

20 percent of the sample entar;} a dental carser by happenmtance. ': _
A e o » ) ,
" Among the full-ti.me people approximately 5}0 percent ;‘apdx‘t&% a subjﬁct s. ‘4{«,:-. '.

b
‘-

_ matter or skill-related reason for their thoicc, qnd an equul numbar Pl

Ja 4:~.
‘15 ) s .

- were influenced by a mentor, usually a tesCher or dﬁntist. Anothct“ﬁo




get inte:medicsl school or desptibed_their choieefﬁg a non~choice, :

S - Twenty=five percent of the psqp*time:tespondenti“said;they were in-

' . N \, T A - 't". 1
v .+ 'fluenced 1in -their choice by family background or circumstances.

. "
’ . : " , RO

, . _ (b) Nearly-one-third of the sample chose an’ academic career after

X

. experience in private practice nother one-fourth decided sometime

N .
during their graduate studies WNd one-fifth of the sample decided dur~ -
i ‘s . . . .
ing their\undergraduste dentdl education. o

'
3 .- - 4

. Majof reasons for selecting an scademic career were: influence
"of a faculty member, former dean or dean; sibject-matter interest,

econqmic,fsesons; and a means of keeping up with current developments
An’ the field. S ' Co
. &', - . . .

(c) Nearly half of the sample &etermined their teaching effective- -

L g

ness through the use of non~systematic COmments‘from stqdents. Slight-

._ly more than one-third used gome systematic student ratiﬁgs,:student
T ! achievements or had no method‘to assess their effectivsness. Lo - |

°
o

. When asked to describe their major, atrengths as teachers, the._

v
. ‘ - R »
X I faculty membérs mentioned their clinical expertisee subjectﬁmatter e e
;'ff“"ff - '~ competence. or relationships with students. In terms of areas needing e %;;
- .')'-’. b . N i, -
3 R e -7 L. '
AR improvement more than one‘ihird of the sample could nét pinpoint sny % ;‘F S

= f- e . R
. .

) ;: wéaknesses while teaching skills, evaluation methods, COUtGe'design, :f 'flﬁ-
¥ B 0 5 ) R
and keévinaacurrenx bn their field weére cited as msjor concerns by ) L

aﬁigﬁtlyfleae.than 20 percent for edch. ‘

(4) Reaearch was reportnd to be the majox criterion for the award-
J By \, fp

‘thtit‘igﬁ"',_ ing of tenupe, promotion and merit by ‘bver one~third of th sample. 3 f.w‘

“(h '

s - ‘Mo;g than hal{ oﬁ theapurt~time peOple repbrted they wereﬂeither not

Tt ;-' i S : :».; .
ij lfﬁ\"ﬁﬁfE coan#neﬁ with av did nOt expect to receive institutional rewards.‘be-' °
" y i - "' ! J - ) <,
_. tauqa bﬁ their statup. lAbhut,oheusixth of the sample-wate nob sure. hqw“"

IR sk .
i o N .
" .
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’

rewards were given, -and less than one~tenth saw taaching excellence

@, . : : e
48 a primary criterion. .- .

Nearly'hnlf of the total group~indicated'eome‘dogree 6f research

involvement while more thah half reported no current reaearch activi-

tiea.? Although research waa pdrceived as the ‘means of obtaining for~,

mal rewarda, neerly two~thirda of the sample‘indioated that*tn‘§hin‘ ' S
'_naa their major interent;~one—tenth cited’ research as a primary’ {n- T

. ' . ) g

terest. g - ¢ ‘ | A .

(e) Moat reapondente reported two or three major aatisfactions
with their academic career. Relationships with atudenta were tho eatis-'-'

faction most frequently mentioned The act of teacbing and'working |

L]

‘with colleagues vere mentioned by apptoximately one-third of the aample
‘ each. The - full-time faculty members alao reported satietactiona in
their research while part-time respondenta mentioned the braak from

their office and the opportunity to keep current as enjpyments _pro-

»>

N Al
’ -

‘vided by their- academic 1ife. - o ‘ S

Among full~time faculty people. the major dieaatisfactions were
the efflcts of financial cutbacks, lack. of time to fulfill their re-
. aearch,lteaching’and aerviqo resp"'ibilities, lack of Jecognition ‘and *

reward for their efforts and complaints about the administration. In

AL e -~

the part—time group, lack of rgcognition for their work, lec&ﬁgf auf- - "

fieient aalary or benefita and problems with studenta ~and their de— .

» ™

partments were. given as major dieeatieﬁactiona. ' -j “ .

| Ia |

(f) Faculty perceptiona of studente were, on the ‘whole, quite

K | - poaitiVe., A majority of tﬁe reapondents 1ndicated that they were aa-'

- ‘.’; " tiafied or had aeen bnprOVenenta 1n the academic preparation of stu= L
. . -
”“;7,5_m;yi 8. Studenta' "deaire to laarn"'and "v111ingneaa to work" were T "

ey # o L., .
. . . .y s . . v ",
. " . B .
IR T J., e e T
: n . . . 5 . e .
" , tia na I ." o V o o~ ] . .
. . - o .
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also cited as. positive qualitiea'by_nearly 50'percent and more than 25
perpent of the faculty, respectively.- 1ln terms:o?Mdissatisfactions

‘with students, more than 25 percent of the sample cited students' lack

of degire to learn, and students'' lack of'willingness to work and a
decline in students' moral, ethical and professional values were men-

tioned by 20 percent each.

™ N Among the total eample,amore than half’ characterized their rela-

t' o

ntionshipe with etudenue ae~cordia1 20 percent as more personal and’

informal' and 10 percent of the sample each saw themselves a8 formal

or dietant or as having no specific pattern in relating to studente.
When asked what Lhey would most want to hear about their teaching

fromwetudents, more.'than half of the group said that they hoped stu-~

'-\.0 t.

dents had increased their clinical skills and content knowledge. 0ne~
fourth of the eample wanted to hear that they were aoéessible, in-

tereeted and helpful to atudente. Twenty percent each indicated that

T d

[ N te

they wanted to be perceived es'having a command of their su}ject, or

being able to set high standards of quality. Less than one-fifth of

*

. the sample indi‘%ted that they wanted to hear they had treated sti-

.

dents with" reepect._

' ‘. (8) Faculty attitudes towasd their department were quite poeitive.

+* Over one-third said that departmental spirit or attitude was very
‘good or excellent. The same proportiOn characterized it as _good, and
’ . one-fifth of the group characterized epirit as fair or poor, £
45' Major departmental etrengths cited were cooperation and dedication |
fof the facnlty, pereonel relationshipe among-faculty and departmental '
1eaderehip egd communication, Major weakneaees-noted-were departmental

leadership and interdepartmentai#ae well as zhtradepartmental commurn i~

cations.




/

" (h) Most yespondenta reported two or three satiafactiona and dis-

satisfactions with the Indiana University Schools of Dentistry. Major

_ aatisfnctiona cited included the academic challenge and atimulation

found in the School, relationships with colleagues, the national repu-

S~

tation the School enjoys, relationships with students and the academic

freedom given to faculty,

»

Dissatisfactlons included a decline in the quality of education
offered by the School, the effects of financial cutbacks, inadequate

salary or benefits, lack of recognition, weakneas s in tha’ administra-

tion or departments and lack of time to fulfill eaching, research and-

service ¥esponsibilities.
(1) In looking to the future, many respondenf§¥mentioned eome
personal or professional goals they hoped to accomplish. One-third of
the sample hoped to improve their teacning effeq;iveness, -while another
third wanted to engage in research or publications. Nearly one-third

indicated that ‘they hoped to improve their private practice,,leave

teaching or enter anOther‘career. About . the same number 1ndicated.th§t

they had no spesific personal or professional goals. Femily or departk

mental related goalsoﬁere each mentioned by less than one-fifth of the

A\l By
Y
Y

sampleﬁu

The findings of this study on faculty attitudes toward their
~ teaching'liyes at Indiana University Schobl of‘Dentietry represent a

]
wealth of 1nformation which can be used in the implementatibn of fac-.

ulty development progtams deeigned to meet the specifiﬁiconcernq of -
_deqtal educators, Developing sweeping generalizations and recqmmanda—

.
-

: tig}a on the basis Jf these findings was not this autho; 8 inuent how-

ever. The goal was to present a faculty profile glegned’ frdm the !

.« !

' e
Y.
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’ctitudqa, opiniona, and~instshts 80 eloquently exfressed by thoae who. B
were 1nterviewcd. The School df Dentistty faculty|members themseIVes
‘are the\most appropriute group co consider this information and deter- _
mine which isaues and coﬁkerns might best be dealt}with in order to “ﬁjp

}

enhance the quality of their teaching 11vos. In a. reaI sense, this

study 1s but a firat step 1n encouraging the dental faculty to reflect

on and make decisione about the course of their own personal and pro- '. T

I

fessional development.

Thdmas Carlyle wisely commented: on: ' - R .
" . The impossibility of.that precept "Know Thyself "

till it be tramnslated dnto this partially possible one,
"Know what thou canst work at. "

1
£ ‘ : : .




C project would not have been possible. ! S / ;’ ,V Co

-'study.

’ ’ B
@  ACKNOWLEDGEMENTS

. "'

The ‘author wiahes to aeknowledge the School of Dentistry faculty

members who took time from their busy schedules in order to share

¥

their teaching lives with me.  Without their generous cooperatiou this

Y

1 ap also gratefui to Dr..James Roche, Assistant Dean for Faculty .

Developmernt, School of Dentistry, and Dean K. Gene Faris, Director of

.

Learning Resources, Ihdiana Unidhraity, Bloomington, who initiated the

project, provided aavice and supported my efforts throughout this .

’..
,

Appreciation ie also due Dr Leonard Koerber for his guidance in

analyzing the volumes of data generated and Prof. Paul Barton for his

' helpful suggestions during the editing of this manuscript. And I thank ...

Mrs.~Nancy Stillabower, who scheduled all the interviews and patiently

typed several drafts of this study.

. )

_Finally, I sincerely thank my husband, Gino; who unfailingly &-.
couraged and aupported,my efforts, despite my frequent treyeia'from
. 41!- . ‘. )
home and family,, ' B

g -

[N

:m;ﬁaryineane Sorcinelli, Ed.D.




Volume II, Number 1/January 6, 1977 B . , o !

Your attitude toward various academic situations, and your ideas on how those

-8ituations can Be improved at our School, are critically important 1f the faculty
as. a whole 1s to proceed on a gur_ae of excellence. '

whira do our School of Dentistry faculty members stand on terms of progress
toward their true potential? That 1s the question Mary Deane Sorcinelli will 'be
working on during the Spring Semester of 1977. Mary Deane is a most enjoyab

conversationalist, ‘as well as an informed student and investigator in the‘field
of instructiomal improvement, .. T

She is from a large Irish family (13 membefé) from western Massachusetts. Her
husband 1s a Prof

essor of Labor Studies at Indiana University Northwest,. Mary
. Deane was formerly a teaching ‘supervisor for the English and Education Departments-
and a staff member of the Clinic to Improve University Teaching at the University
of Massachusetts, Amherst. She 18 at present a teaching consultant administra-

tively attached to the Learning Resources Center on the Bloomington campus, but
operating out of tle Northwest campus. . : '

<

During the next several weeks Mary Desne will be interviewing many members of;
our full-time and part-time faculty® You will be impressed by her sincerity
and by the care with which shé maintains a strict confidentiality.

'The objective of -

your ‘discussion with Mary Deane‘will be to draw a profile of
the chief academi

¢ concerns of School of Dentistry faculty members, with special
emphasis on means of improving the teaching-learning process. Your responses.to ° -
" Mary Deane's questions will be compiled and categorized by her. An edited

analysis of these responses (all of them anonymous) will be distributed to

faculty members for their recommendatioqg on the establishment of action-

oriented programs’ v - s :

Since Mary -Deane's time at our School will beilimited.-it is requested tﬁat‘you
make every effort to cooperate with her interview schedule when she contacts you.

& ¢
.

“Mary Deane ip'bur friend - please extend'a cordial welcome.

’

’
[

l ' .« - . : )
Q9 - ~
VY | Lt $
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g Long Have” your been ow the faculty at the Indiana University
- 81 'ool of Denttstry? ‘ '

When did you first decide to enter into academics? .

How did you firat dec¢ide ro get into academics. to become a
teacher? . .
. l L

Ll t .
_How did you come to. accept a position here in the School of
Dentistryx :

T~

-

R

-What is 1t like being a faculty memger 1n the School of Dentistry?

What are the things about the School that you are pleased or sa- s
',_tisfied with? :

What are the things about ‘the Sehool you are concerﬁed ‘about or
Bee\need for improvement? S Ve

In your department or in the School, on what basis is acadgginfa’
promotion, tenure, or recognition given to Eaculty?

Are you aqtively involved in research or, publication at this
. point in your career? . o .

In what area (t—Eihing, research service) are you moet interest--'

. ed and/or involved in?

Could you describe for me the work you do in your department?
(Discuss courses taught, research, committee wark, service.)

.

How do you.assess your teaching effectiveness?

Considering your tesching in generpda what do you see as your
greatest strengths? :

-~
What are the areas you are concerped about or would like to im- .
'prove? ) _ . _ —

] .»

As a career, what d¢ you most’ enjoy about teaching? /What pay—:
ticulsr satisfactions does the career offer?

What are the less attractive aspects of a’ teaching career? What
are the rustrations or things you least enjoy?

.

.'What level-of students do you teach primarily?

\
Do you think students have changed over the yesrs ‘from students
you went to school with or you've taught?

In what waya? In what areas are you pleased with and/or feel
students have improved?




20,

21.

22,
23.
240

25.

26 ..

27.

* 280

29.

30.

.
’

In what areas are you_concerhed or dissatlsfied, where you feel t
atudents have declined? : :
L )

What patterns of relaflonships with students do you try to main~
tain? . ope . ) M .

\ < . . : 4

IS \

¢

What would you most want to hear about yout teaching}from students? '

How is the spirit in your department?

’ -

What do-you see as your ‘department's strengths? . ) ' '

What are the departmental areas needing 1mprovemén§?
1y s v 4 '_. . .
In the near future do you have any professional and/or personal
goals you would like to accomplish? ' e

-

N A
N .

1f teaéhing or den@istry were closed to you as a cé}eer, have you

- Considered any other occupation?

-

<, : . |
When did you decide to go into the field of dentistry? ° ’

How did ‘you make the decision to pufsue a dental career? Who or

" what circumstances influenced you?

Would you like tqlfell me anything else about’yourself or the

School?

oy
L

-\

-




o, APPENDTX C - 86

INTERVIEW CODING SYST& ‘
- e . 1 ' ‘-

-~

(Use qodé{numbers to differentiate. full apq;par;-time faculty)

1. How iong have you been.onﬂtﬁe faculty here? . ’

l. © 1-5 years . -

2. 6~10 years ' .
3. 11-20 years o . - - PR
4. 21 years or more : - “

2.  When did you' first decide to get into-aégaemics? ’

Prior to entering college.~ ' ) : )

While an\gnderg?ﬁduate.

_While a gtaduate student.

After undergraduate or graduate school but before entering
private practice. - ¢ ‘

After some experience in privateopractice.

During or after militaty service. +
After another career. ’ '
Other. ' ‘

oL No response.

E R O
. e

O o~ wn
L) . L)

.

“*
3. How did you decide on a teaching career? ] L
Discipline-related reason. .
Interest in working with students as a teacher.
Influence of family backgrgund, : K
Influence of particular fdﬁulty member or dean.
Economics ~ had time or needed money. _ '

-

O @~ SN
L 3 L

- - \ Break from office, way to keep current, -
» Mostly accidental just happened : .
" , Other. X ; ‘ s
. No response, , P
b ‘ . .

4. How did you come to accept position at'IUPUI?
' !
1. Graduated from undergraduate progran in Schodl of Dentistry
and offered position.

2. . Graduated from grad program at School of Dentistry. '

3. Graduated from ¢lsewhere and ‘offered position’ .
: 8- Oalero . ' " ¢
9. No response.

. - * i




S : . : - | '\ \
° 5. ‘ What things about the School are you satisfled with?
N 1. " Academic challenge and stimulation. ‘ foy"_ . E )
2,  Relationships with students. I ‘ .
' 3. Relationships with colleagues or department, ° 3 ’
v 4. Relationship with, support or leadership from administration,
" 5. National reputation and quality of éducation:- :
. 6. Academic freedon. o ’ I ’
. ‘7. Physical environment fresoutces. | ' : -
' . 8. Other. ‘ | _ N
- . »9. No response. .
6. Second sgtisfdction'mencisned to dueetdon 5. ~

%

. : . J
‘ 7. Third satisfaction mentioned to question 5. f

8. What are.thinga about the School you are conterned aBout, see

t need for improvement? : ™ . ’
] , R " 5 1 \ .. +
. 1. Complaints about adminietrationﬁped,tapéw -
2.  Complaints \about students. - Lo _ V-
, 3. Qualdty of education. . . . s .
4. Effects of cutbacks (faculty shortage, space, 8ervices, etc.)
. 3+ Lack of time to accomplish- duties. BN
6. Salary, -t L . B ¢
. 7.  Complaints about departments, ST q.‘_
- 8. Other, - ) » _ .
9. No response.
i 9. -Second dissatisfaction mentioned to question 8. .o T
10. Thixd dissaqisfaction mentioned to question 8. .
[} . . ) . :
A 11. 1In your departwent, or, in the School, on what bgsgp 18 academic
‘promotion, tenure or recognition de;i@ed? )
_ .lw Research 18 primary; teaching not considered. * '
2. Repearch is primary; teaching is secondary.
' 3. Research and teaching are equal. N
4,  Teaching is primary; research is secondary.
5. Teaching is primary; research id not copnsidered.
6. Not sure how such decisions ate made. .
* 7. Not concernted with tenure/promotion.
8. Other. M '
9. No responge.
12, Kre"you actively involved in research andyor publication at this
point in your career? ' : .
: >
1. VYes. : . B ' .
2, No. 3 _ C . .
, 8. Other, : o . :
: 9. ' No response. ' \ ‘r .
g P . :




13,

14,

17,

18.

'

! ]

In what area are you most interested?

@

1. Research -is primary; teaching not of 'interest.
2. Research is primary; teaching secondary.

3. . Research{and teaching ‘equal. ’ ’
4. *Teaching is primary; research aecondary’\

5.. 'Teaching is primary; gesearch: ig not of intereat. . v

6& Administration/service. . :

8. .Other. . > ) : :
9. No résponse. ) o, ’ N\
How do you assess your teaching effectiveness?

. ’ ‘ -"' ¢ .

1.”  Conaideration of systematic student feedback. S
2. Consideration of non-syatematic comment by student about .

course. . . o,

3.” Consideration of student achivement.

4.” . Consideration of indirect feedBack.

5. Intuitive sense,

6.  Student success in dental yfield. . . " p

Second fesponse to question 14,

7. No method used for considering my effectiveness.

8. Other. « .

9. No response. o ' ~ : . /{

+ Considering your teaching in general, what do you see as greatest
strengths? . , , J
1. Knowledge of content, »

2. Enthusiasm, ability to generate interest in content.
3. Relationships with students.
4. Critical, analytical, logical, creative thinking. . "
5. Technical skills of teaching.
6. Clinital skill/years of ‘experience in field
7. Donitgknow or not sure.
8. Other, « :
9. No respgnse. - _ ) '
Second strength mentioned to question 16.
Third strength mentioned to'questioﬁ 16. - <
A~ K : . .
]




¢ D : . .o .
-« T T | AEAN
89 / : o . s
19, . Whut are the areas you are ‘concerned about’ or wbuld like to T
improVe? . ) ] R .
1. ‘Knowledge of content/keeping current. Y
.2, Eathusiasm, generating interest.
3. Relationships with students.
) 4, Evaluation, ~ co L
5. Course design.. ' .
6.  .Techniecal gkills of. teaching. .
’ 7. Don't know or nmot sure. = . : '
8- Othero ° \ : A
9. No response. o d :
{ , -

20. Second concern mentloned to question 19.

-

21, Third concern mentioned to quegtion 19.

 &e

22. As a caveer what do, you most enjoy about teaching?'

L. . Pursuing my research and scholarly work, - '\
’ 2. Working with colleagues. N < )
, 3. Relationships with students, .y
: T by Peraonal/professional life-style ﬁ%ssible
5. The act of teaching.
6. Break from routine of. private practice. .
. 7. Reeping up with current developments in field. :
8. Other. R .
Q. No response. )
. 23, Second satisfactidh'mentioned to-question 22. - o -\\«

. 24, fhird satisfaction mentioned to queetion 22'.

»

25. What are “the less attractive aspects of your career (frustrationa)?

. 4

1. 'Effects of financial cutbacks (other than salary). .
. 2. Lack of sufficient time to fulfi1ll all responsibilities. ’
3. Complaints about administration/leadership/communication.'
; . 4. Complaints about depattments/leadership/communication.
w 5. Complaints about students. .
A, Lack, of recognition, reward (non-financial) :
N 7. Lack of financial xeward (aalary)
N , 8%_ Other »~ ' . . .
' * . 9. No response. d , '(‘
. -,

‘ &
* - 26, Second dissatisfaction mentioned to questien 25. -

- 27. Third dissatisfaction mentioneduto question 25. - 1/
Co . 28, What level of students do you teath'primarily?
" w R Ay
' 1. .Undergraduate. o . 4
_ 2. Graduates,® ’ .
A 3. Dental hyglenists/aseistantq. L :
- ! 4. Comhination, SR '
8. Other. - . 1 ' :
_ . 9.  No response. P g 1 O A - Y A
Q ‘o ' 'Y . . . . . * .
ERIC . = . foe e T, .
" K - " L '
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29. 'bo'you think students have changed‘ over the years?

&

31,

e
.

" 32,

. 33,

-

O DN WA

N

34,
35,

36.

\OQMO}U&\MNH

In what ways? 12 what areas are you pleased, satisfied with

and/or feel studénts have improved? -

Second satisfaction mentioned to question 30.
Third satistaction mentioned to question 30

In what areas are you concerned or dissatisfied

VK- - R Ty

- e

Yeaﬂ
No. ) v .
No pattern/diverse.

Other.

.

No resbonbel .

Academic preparation.
Desire to learn,
Willingnees ork.,
Moral/ethica

Level of maturity.
Appearance, dress.

'_ \

e
-

/professional values.

!

Social or gervice orientation,

Other. _ )
No response.

-

\
'

students have declined or worsened?

*

-

N

Academic preparation.
Desire to learn.
Willingness to work,

Moral/ethica1/professibna1 values.

Professional competence.
Appearance,

Social’ or getrvice orientation.

Other. .

No response. - sl

.What pattern of relations

uSecond dissatisfaction mentioned to question 33.

l

Third dissatisfaction mentidged to question 33.

1.
20

4. No pattern, . diverse, - <
8. Other. )
9. No respbdnae.

Peraonal, close.

~Lorddal, not closge,

3., Distant, aloof, formalra

-

B

§

» where you feel




37. What would you most want to hear'aﬁout‘your teachidg-from students?

y

39. How 1is the spirit in yéur depértment?

WO oW B W

O 0~ LB W N

.

0 -

-

-

(3 0

L3

N

' Knowledge(able in content,

Clinically skilled.

They learned, achieved.
Fair.

Accessiblé, interested .in them..
Challenged them, set high stgndards.

Personally related to. them.,

Other.

No response.-
. .

Excellent. .
Very 'good., S .
Good. e : -
Fair.
Poor..

Other.
No response.

-

)

I

a

v -

S : . ’ ‘
3§. Second characteristic mentioned to question 37.

40.

do you see as your departmept's strengths? .

Communication. _ r ) : N
Leadership. _ ST :

Support services/space. '
Academic freedom, ' \;

Cobperation, dedication of faculty, '
Curriculum improvements.

Pergonal relationships among colleagues.
Other.”

~ No response. ' . ' Bt

0 3 » 0 L)

W WND U PN =

?

. " 41. Second satisfaction ment ioned to question 40. _ A
. N )

" 42, What a;eaé nésd improvement in .your department? ' -

B v \

Second concern mentioned to question 42¢”

Communication. ~ \ RS T

Leadership. '
Support services/space.

" Staff management. -

Feel deft out (part-timé)

Lack of quality 3tandards|
Othero { R s

No response.

Cooperation, support for faculty.

%




-

45.

46,

47.

48,

49.

OO~
*

'Second goal mentioned to question 44.

O 0ot LN

.

Do you have any personal or professipnal goa]s you want to aocom~'.

q(jah in the near future?

. Engage in publis_ing/reseorch.

. Improve teaching effectiveness. '

. Gain promotion or tenure. - )

. ‘Become administrator(department -chairperson)

. Dental related achievements (specialt/,board national
dental organizations) -

\

Personal, family related goals.
. Departmental &pals.
« Other.
. No Yesponse. - .
. . s

Third goal mentioned to question b4,

L

1f dentistry were -closed to you as a career, have you oonsidered
any other occupation? -

’
\
»

l. Yes. ' : ¢ .

2. No. ) ' ' . : _ '

8. Other, ' )
9 .

.7+« No response. : .

»

When dié you decide to go into field of dentigtry? o N

Since childhood.
‘Secondary school. _ : . N
While an undergraduate. . to -
While a graduate student. )
After some experience in another profession.
During or after military experience. ; _ .
Other. o N
No response. ' :

- -
1

-

How did you decide to begpme a dentist?

Discipline/skill related reason. -

Interest in working with people. o

Influence of. family background. - ' S
" Influence of peer group. . .§J’

Mostly accidental, just happened,

Influence of mentor (dentist, teacher). . g
. Attractive life-etyle possible as profeesional (salary,
- independence). P -,
. - Other, -\ - Lo .
No response. . *

(@]

O

’

__Sepono influence'mentioted to question 49. - . N

o
» . b
-

. . . .
\ . ) , . .
. ce . . .
. ;
- L}

\ . ’
. M AN
. A <
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